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Executive Summary
Lebanon, a country plagued by conflict, corruption, and long-standing inequalities, had to 
brace itself in the face of a new pandemic that hit the globe. In some way, the pandemic 
could not have come at a worse time when the financial and economic sector collapsed, 
ushering devastating inflation and devaluation of the Lebanese Lira against the US dollar. 
As the country was experiencing another lengthy lockdown introduced to help control the 
infection rates, a devastating explosion in Beirut killed 200 people and injured over 6000. 
The destruction and damage caused by the blast reached over 10 kilometers. These 
compounding crises have had a severe impact on the whole population and, in particular, 
the most vulnerable and disadvantaged groups. The effect of the weak infrastructure of the 
system hit many sectors, but in particular, the educational system leaving many children 
without any access to school. 

This report examines the impact of COVID 19 on access and quality of education for 
children in Lebanon. The study comprised an online survey administered to students and 
teachers through survey monkey. We targeted potential respondents in all governorates of 
Lebanon. A total number of 916 participants completed the survey, including 582 students 
and 334 teachers. Concerning the respondents’ nationality, almost two-thirds of the 
students are Lebanese, while one-third are refugees, with most refugees being Syrians. 
The findings cover four main themes: the socioeconomic impact on students and teachers, 
access to education, the quality of education, and readiness for taking the official exams. 

Socioeconomic Status During COVID-19 Pandemic

The study revealed that the pandemic had affected the livelihoods of both nationals and 
refugees, with its effect being more severe among refugees. Over 50 % of refugee students 
reported that their father lost his job during lockdown compared to only 16% of nationals. 
Moreover, nearly two-thirds of refugee students reported that their mother lost her job 
compared to only a quarter of refugee students. Two-thirds of refugee students always 
struggled to pay their bills compared to a quarter of national students. Moreover, half 
of the surveyed refugee students reported pressure to contribute to their family income 
compared to 14% of nationals who reported the same. 

As for teachers, eight out of ten teachers (83%) reported that their income was negatively 
affected during the COVID-19 crisis. Most teachers reported doing more unpaid work, having 
a salary cut, while half of the afternoon shift teachers reported not receiving any compensation 
for their teaching duties. 
The socioeconomic crisis had a severe impact on access to education as the most 
disadvantaged groups could not afford the cost of distance learning in terms of both 
equipment and/or the internet, resulting in the dropout of many students, as we present in 
the next section. 

Access to Education During COVID-19 Pandemic

Amid the lockdown, schools had to find alternative methods for distance learning. However, 
any introductory provisions for distance learning require internet access and electricity, 
all of which have financial and cost implications. A third of refugee students reported no 
internet access at home, compared to only 3% of national students. Of those who had 
access to the internet, over a third of national students and half of the refugee students 
reported that their internet connection is weak. Finally, a third of teachers also reported 
that their internet connection is weak. As for the unavailability of electronic devices for 
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distance learning, 81% of refugee students reported not having a tablet, and 88% reported 
not having a personal computer. 
Power cuts were another barrier to schooling amid the lockdown. Most students and 
teachers reported facing electricity cuts daily. Most students and teachers reported facing 
between 1 to 12 hours of power cuts per day, which complicates the online learning and 
teaching experience, especially when accompanied by a poor internet connection.
Against all these difficulties and barriers, it is unsurprising that 43% of Syrian students 
enrolled in the afternoon shift and 6 % in the morning shift no longer attend any form 
of schooling. When probed about the reasons for stopping school, over a third (34%) 
of students reported that their school is not doing distance learning. Similarly, 14% of 
students reported that they stopped their education because they could not afford to buy 
the devices to attend online learning. Around 25% stated that they stopped their education 
because of either lack of internet access or power cuts. Finally, 13% reported that the poor 
socioeconomic conditions forced them to leave education to work and support their family, 
while 9% stated that bureaucratic barriers related to their legal status as refugees forced 
them to leave education. 

Nonetheless, 91% of students who stopped attending school are considering re-enrolling 
next year. Just under half of the respondents (42%) reported that they need financial 
support to get back to school. This shows that the poor socioeconomic status reported 
earlier is significantly deterring students’ access to education. Furthermore, around one-
third of students reported the need for necessary equipment (laptop and tablet) to access 
education next year if the lockdown persists. 

Quality of Education During COVID-19 Pandemic

There was a considerable variation in the number of teaching days and hours offered to students. 
The vast majority of students reported receiving five days of teaching in private schools (84%) 
and 90% public morning shift, compared to 24% in the afternoon shift. Furthermore, 59% 
of students attending the afternoon shift reported not receiving any teaching days. This is 
significantly lower than private school and morning shift students, where only 2% reported not 
receiving any teaching days.  

As to the number of teaching hours per day, 73% of students enrolled in private schools 
reported receiving between 4-6 hours. These percentages dropped to 60% in the morning 
shift and 46% in the afternoon shift. This again demonstrates that quality of education is the 
poorest among refugee students enrolled in the public schools’ afternoon shift. On the other 
hand, 90% of teachers reported teaching 4-6 hours per teaching day compared to only 46% of 
students who reported receiving 4-6 hours. 

The vast majority of teachers (86%) reported spending more time preparing for lessons taught 
through distance teaching. Sixteen percent of teachers reported that they do not have any 
experience using technology prior to the crisis, with only 28% indicating that they had a good 
experience. Almost two-thirds (60%) of teachers reported that it has become more challenging 
to meet their teaching objectives.

While teachers struggled with distance learning, half of the surveyed students in private 
schools indicated that the quality of education became worse during the lockdown. These 
figures increase dramatically in public schools, reaching 72% in the morning and 81% in 
the afternoon. Similarly, almost half of our teacher respondents indicated that the quality 
of education became worse during the lockdown.
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The poor quality of education and worsening schooling performance have pushed many 
to express the need to attend additional classes during the summer. Interestingly, the 
preference to attend additional summer classes was mainly expressed by refugee students 
enrolled in public school’s afternoon shift (81%), where according to the initial results, the 
quality of education seems to be the worst and where half of them could not attend school. 

Official Exams During COVID-19 Pandemic

As the Lebanese Ministry of Education plans to carry out official exams, two-thirds of 
students who responded to the survey reported that official exams should not occur this 
year. Students were equally divided about their readiness to sit for the official exams. 
Almost half of the students (44%) attending private schools and over half (56%) in public 
schools morning shift reported that they are not ready to sit for official exams this year, 
compared to only 26% of students in the afternoon shift. Syrian children are likely to be 
least ready due to the limited access they had to school. Most surveyed students favoured 
automatic promotion to the next grade, whereby 75% of students attending private schools 
reported that they favor automatic promotion to the next grade compared to over 60% of 
students in public school’s morning and afternoon shifts. 

Finally, half of the surveyed refugee students sitting for the official exams reported that 
one of the main barriers is the legal documentation requested by MEHE, requiring them 
to have a residency or a valid passport. This request is hugely costly for refugees, while 
many of them cannot even go back home for security reasons to obtain them. 

The study results reveal that the Lebanese educational system has failed to support the 
most vulnerable children once again. Educational inequality in Lebanon is only worsening 
as the economic and financial crisis is taking its toll on all segments of the population in 
Lebanon. Syrian refugees seem to be the ones affected the most by COVID 19 pandemic, 
yet there is hardly any mobilization or attempt to flag the devastating situation. The 
pandemic also exposed the fragility of the claims of MEHE and the donor community 
concerned with shifting from a humanitarian response to a developmental one. Once faced 
with a new challenge, Syrian children were abandoned while adapting and responding to 
the challenge of providing distance learning for Syrian children in the second shift. This 
is evident in the big disparities between the hours and provisions provided in the morning 
and those offered in the afternoon. Nevertheless, the resilience of Syrian children is also 
evident in their persistence to continue education, even if this means coming in the summer 
to prepare for official exams. While the general public has been overall not in favor of the 
Minister of Education’s plan to open schools due to fear of an escalation in infection rates, 
the most vulnerable population has a few options to choose from.
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Lebanon has been facing compounding 
crises, starting with political unrest in 
2019, a financial crisis, a global pandemic, 
and a massive explosion in the heart of 
its capital Beirut all taking place in 2020. 
The ramifications of these events are still 
echoed to this day, affecting the livelihood 
of all residents of Lebanon, with its impact 
being more pronounced among the most 
vulnerable and disadvantaged groups. 
ESCWA estimates indicate that over 55% 
of Lebanon’s population live in poverty and 
struggle to acquire basic living necessities 
(ESCWA, 2020). Many sectors were hit due 
to the dire financial and economic crisis, 
particularly the educational system leaving 
many children without any access to 
school. The transition to distance learning 
intensified education inequalities mainly 
among the most vulnerable groups that 
could not afford the cost of distance learning 
in terms of both equipment and internet 
access, leading to increased dropout rates. 

During the 2018-2019 academic year, 
only 42% of Syrian refugee children 
were enrolled in school. However, during 
2019-2020 enrolment rates significantly 
deteriorated after October 2019 protests, 
whereby schools were forced to close. 
Similarly, the academic year 2020-2021 
was not any better; due to the COVID-19 
pandemic, Lebanon implemented a full 
national closure. All schools were forced to 
shut down, which negatively affected the 
learning processes of children who were 
already experiencing numerous barriers 
and disruptions to their education. As of 
March 2020, learning had to be remote; The 
Ministry of Education and Higher Education 
(MEHE) introduced distance learning in 
three tracks: television, online, and paper-
based (Jawad, 2020).

“After years of donors’ promises to support 
quality education for all Syrian refugee 
children, the majority of Syrian children in 

Introduction
Lebanon are getting nothing, the government’s 
plan is a mystery, and it is tying humanitarian 
groups’ hands with red tape and inexcusable 
obstacles,” said Lotte Leicht, EU director at 
Human Rights Watch. During the COVID-19 
lockdown, the Lebanese government’s 
educational strategy was not consistently 
implemented between the morning and 
afternoon shifts in public schools, leaving 
most refugee students in the afternoon shift 
entirely out of education and without any 
support from the Ministry of Education and 
Higher Education (HRW, 2020). Similarly, the 
Project Management Unit (PMU) responsible 
for the education of refugee children in public 
schools was almost silent concerning the 
afternoon’s distance learning provisions. 
Therefore, it was left for school principals and 
individual teachers to follow up with students 
and provide the learning materials. However, 
some principals did not reach out to Syrian 
refugee students assuming that they will 
not afford the cost of internet access (Abu 
Moghli and Shuayb, 2020). To make things 
worse, contractual teachers in the afternoon 
shift went on strike due to the unresolved 
dispute over their pay rate with the Project 
Management Unit (PMU).  The Lebanese 
Lira lost 85% of its value, teachers in the 
second shift are demanding to be paid in US 
dollars or its equivalent in Lebanese pounds 
according to the black-market exchange rate 
given that the donors funding the afternoon 
shift program are paying the cost in dollars 
and have recognized teachers’ right to be 
paid in US dollars.

During the lockdown, Only 35% of enrolled 
school-aged Syrian refugees had access 
to distance learning, while the remaining 
65% did not receive any schooling (VASyR, 
2020). In addition, one-third of those who 
had access to distance learning were unable 
to follow up on school lessons due to their 
inability to afford the cost of distance learning 
in terms of either devices or internet access. 
Besides the struggle of refugees, a previous 
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study conducted by the Centre for Lebanese 
Studies reveals that students with special 
needs and male students were at higher risk 
of dropping out (Abu Moghli and Shuayb, 
2020), mainly due to the implementation of 
provisions that do not accommodate for their 
special needs. 

In April 2021, the Ministry of Education and 
Higher Education (MEHE) announced that 
official exams for grade 9 and grade 12 
students would take place between July and 
August of this year. The decision was met 
with a large-scale public objection mainly due 
to involved health risks of sitting for exams 
during the current nationwide pandemic 
and the unreadiness of students who were 
abandoned while adapting and responding to 
the challenge of providing distance learning. 
Besides the barriers to education imposed 
by the COVID-19 lockdown, refugees who 
have official exams are faced with additional 
bureaucratic barriers that restrict their ability 
to sit for official exams. The Ministry of 
Education and Higher Education (MEHE) 
mandates that refugee students who wish to 
sit for 9th and 12th-grade official exams must 
have either a residency permit or a stamped, 
valid passport (Shuayb, 2021). This decision 
leaves many refugee children with no option 
but to drop out of school, as they cannot 
afford the hefty cost of obtaining the required 
documents.

Against this background, this research report 
examines the education provisions during 
the COVID-19 crisis and the impact of the 
crisis on the schooling outcomes of national 
and refugee children in Lebanon. The study 
probes into the impact of lockdown on 
students’ socioeconomic status, access to 
education, the quality of learning provided, 
and the readiness of official exam students 
who are expected to sit for an official exam 
this academic year (2020-2021). 
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Online Survey

To investigate the impact of COVID-19 pandemic lockdown on the schooling outcomes 
of national and refugee children in Lebanon, two online surveys, one for students and 
one for teachers, were designed by the Centre for Lebanese Studies research team 
and launched on 22 March 2021. The surveys included several questions that capture 
students’ and teachers’ socioeconomic status, access to distance learning, the quality of 
education, and questions that assess the readiness of official exams students currently 
in grades 9 and 12. The surveys were administered on Survey Monkey and received a 
total of 916 participants. We advertised the survey on social media (Facebook, Twitter, 
and Instagram). We also reached out to our list of public and private schools, NGOs, and 
professional organizations that the Centre works with. In order to encourage response 
rates from the different governorates, we actively reached out to teachers, principals, and 
schools in these areas. The survey results were analyzed using STATA and Excel, where 
different cross-tabulations were carried out. All percentages were rounded, so the total 
may not add up to 100 in some cases. The following section provides a detailed overview 
of our research sample. 

Research Sample

The online survey was filled by 582 students and 334 teachers for a total of 916 participants. 
Our sample covers national and refugee respondents residing in Lebanon. Around two-
thirds of our student survey respondents are Lebanese, while one-third are refugees with 
the majority of refugees being Syrians, as shown in Table 1. 

Our data collection covers all eight Lebanese governorates, as shown in Table 2. Due to data 
collection limitations, our survey data is not representative; however, it still offers valuable 
insights into the impact of the COVID-19 pandemic lockdown on education in Lebanon.

Table 1. Nationality Breakdown

Table 2. Governorate Breakdown

Methodology
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The following table shows the gender breakdown of our sample. The majority of respondents 
were females for both students’ and teachers’ surveys.

Our sample covers a wide age range for both students and teachers. Around half of the 
student respondents are between 15 and 17 years old, while the majority of teachers are 
between 30 and 50 years old, as presented in the table below.

Our data collection covers private and public schools, with a focus on both public school’s 
morning and afternoon shifts. The majority of our respondents are either learning or 
teaching in private schools, as shown in the following table.

Many Lebanese respondents are enrolled in private schools, while the majority of refugee 
respondents (Syrians and Palestinians) are enrolled in public schools. It is important to 
note that only Syrian refugees are allowed to register in afternoon shifts in Lebanese 
public schools, as presented in the table below.

Table 3. Gender Breakdown

Table 4. Age Breakdown

Table 5. Type of School Attending/Teaching

Table 6. Nationality by School Type
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Our sample covers all three educational levels (grade 1 to 12): primary, intermediate, and 
secondary. Most student respondents are enrolled in either intermediate or secondary 
education levels. Similarly, most sampled teachers are teaching in either intermediate or 
secondary education levels, as presented in the table below.

Our teachers’ participants are offered different types of employment, with the majority 
being full-time teachers, as shown in Table 8.

Limitations

Our data collection was conducted in light of the COVID-19 pandemic and lockdown. 
Henceforth, traveling for data collection and face-to-face methods was not possible; 
therefore, our data collection was restricted to online methods. This limited our ability to 
reach some demographic characteristics and geographical locations in a representative 
manner. Henceforth, our sample does not necessarily represent the entire students’ and 
teachers’ population in Lebanon.

Table 7. Educational Level Attending/Teaching

Table 8. Teacher’s Type of Employment
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To examines the effectiveness of the current education provisions during the COVID-19 
crisis and its impact on the schooling outcomes of national and refugee children in Lebanon, 
we analyze our survey findings under four main categories. First, we look into the impact of 
the COVID-19 pandemic on the socioeconomic status of students and teachers. Second, 
we probe into the impact of lockdown on students’ access to education. Third, we evaluate 
the quality of the newly introduced distance learning methods based on reflection from 
students and teachers. Finally, we assess the readiness of official exam students who are 
expected to sit for an official exam this academic year (2020-2021). 

Socioeconomic Status During COVID-19 Pandemic

This section presents our survey findings on socioeconomic indicators from the students’ 
and teachers’ online surveys during the COVID-19 pandemic. We aim to investigate any 
differences in the impact of COVID-19 lockdown on refugee students compared to their 
national peers. Our results indicate that the lockdown negatively affected the livelihoods 
of both nationals and refugees, with its effect being more severe among refugees. 
Similarly, the crisis negatively affected teachers’ income in the absence of any government 
intervention that aims to mitigate the crisis’s consequences on both students’ and teachers’ 
socioeconomic status.

According to Figure 1, almost half of the refugee students reported that their father lost his 
job during lockdown compared to only 16% of nationals.

Survey Findings

13

Figure 1. Father’s employment status during the 
Covid-19 pandemic and lockdown (Student Survey)



Similarly, almost two-thirds of refugee students reported that their mother lost her job 
compared to only a quarter of national students.

Besides employment status, our results indicate that two-thirds of refugee students always 
struggle to pay their bills, compared to only a quarter of national students.
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Figure 2. Mother’s employment status during the 
Covid-19 pandemic and lockdown (Student Survey)

Figure 3. Struggle to pay bills (Student Survey)



The poor socioeconomic condition of refugee students presented in the figures above is 
greatly reflected in figure 4. Half of the refugee students reported pressure to contribute to 
their family income compared to only 14% of nationals who reported the same.

Although students in Lebanon continue to struggle financially during the COVID-19 
lockdown, our results reveal a lack of financial support, whereby only 11% reported 
receiving support during the crisis, as presented in Figure 5.
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Figure 4. Pressure on you to contribute to the family’s income (Student Survey)

Figure 5. Aid or financial support received during the crisis (Students Survey)



The majority of the modest support that was reported in Figure 5 comes from UN agencies, 
NGOs, and family support in the absence of any significant government intervention, as 
seen in the figure below.

The story is not much different when looking at socioeconomic indicators from our teachers’ 
survey. Eight out of ten teachers (83%), reported that their income was negatively affected 
during the COVID-19 crisis, as presented in the figure below.
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Figure 6. Source of aid or financial support received during the crisis (Students Survey)

Figure 7. Teachers whose income was impacted by Covid 19 (Teacher Survey)



Most teachers reported that they are either working longer hours with no change to their 
income or working the same number of hours but had to endure a salary cut, while some 
reported working longer working hours yet also received a partial payment.

Taking a closer look at the impact of the crisis on teachers’ income in the public sector, 
the figure below shows that the situation is much worse for those who are teaching the 
afternoon shift. For instance, half of the teachers who are teaching the afternoon shift 
reported not receiving any compensation for their teaching duties, compared to only %19 
of teachers teaching the morning shift who reported the same. As mentioned earlier in the 
introduction, this has been due to the current dispute with the Project Management Unit 
(PMU) responsible for the education of refugee children in the public education sector.  
The dispute is concerning the hourly rate and currency paid to teachers in the second shift. 
As the Lebanese Lira lost %85 of its value, teachers in the second shift are demanding to 
be paid in US dollars as the donors funding the afternoon shift program pays the cost in 
dollars. To date, the conflict has not been resolved and many teachers in the second shift 
went on strike.
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Figure 8. Nature of Impact on Teachers’ Income (Teacher Survey)

Figure 9. Financial compensation for teaching duties (Teacher Survey)



Our findings on financial support are consistent between both students’ and teachers’ 
survey, whereby 89% of teachers also reported not receiving any support during the crisis, 
with governmental intervention still lacking in the case of teachers as well, as seen in the 
figure below.

The recent financial crisis and COVID-19 lockdown had severe consequences on the 
education sector in Lebanon. Our findings on socioeconomic indicators are to a great 
extent reflected in the following two sections, where we provide an overview of the access 
and quality of education during the COVID-19 pandemic.
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Figure 10. Source of financial support received during the crisis (Teacher Survey)

Table 9. Internet Access at Home

Access to Education During COVID-19 Pandemic

This section assesses the level of accessibility of students and teachers concerning 
distance learning and teaching. Our results reveal that not all students had equal access 
to education through distance learning. In particular, refugee students seem to be affected 
the most with the majority losing access to education or having significantly fewer online 
lessons provided in the afternoon shift compared to the morning shift and private schools.
Lebanon is known for its poor and unstable internet connection; this complicates 
students’ learning experience and acts as a crucial barrier to their access to education. 
For instance, 35% of national students and 51% of refugee students reported that their 
internet connection is weak. A significant number of teachers (25%) also reported that 
their internet connection is weak. Besides the internet quality, 22% of refugee students 
reported no internet access at home, compared to only 3% of national students. 



Similarly, power cuts can also act as a significant deterrent to students’ access to distance 
learning.  Most students and teachers reported facing cuts in electricity on a daily basis. 
The majority of students and teachers reported facing between 1 to 12 hours of power 
cuts per day, which complicates the distance learning and teaching experience, especially 
when accompanied by a poor internet connection.

Besides the poor internet connection and electricity cuts, not all students are equipped 
with the necessary devices to go online. The table below shows that many students are 
not equipped with essential personal devices such as tablets or personal computers to 
access online lessons. Our results reveal that the unavailability of these essential devices 
is mainly among refugee students, whereby 81% of refugee students reported not having 
a tablet and 88% reported not having a personal computer.
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Table 10. Power Cuts Per Day

Table 11. Device availability (Student Survey)



The rapid introduction of distance learning methods was overwhelming for some students, 
especially those who are used to traditional learning techniques. For instance, 32% of 
national students and 19% of refugee students reported that they are not comfortable 
using digital tools. This stresses the importance of digital tools training before introducing 
new learning methods.

Besides technical and socioeconomic barriers, some schools are not offering any 
education during the lockdown. Students› survey reveals that although all private schools 
are offering online or hybrid classes during the lockdown, the story is not the same in 
public schools.  Around 6% of students enrolled in the morning shift reported that their 
public school has completely stopped education, while 43% of Syrian students enrolled 
in the afternoon shift reported that their public school has completely stopped education. 
This reveals the alarming situation of refugee students and the significant gap between 
nationals and refugees regarding access to education.
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Figure 11. Comfort in using digital tools (Student Survey)

Table 11. Device availability (Student Survey)



Taking a closer look at the reasons why some students stopped their education, the figure 
below provides accurate reflections of our presented findings so far. Thirty-four percent 
of students reported that they stopped their education because their school is not doing 
distance learning. Similarly, 14% of students reported that they stopped their education 
because they could not afford necessary equipment, around 25% reported that they 
stopped their education because of either lack of internet access or power cuts. Thirteen 
percent reported that the poor socioeconomic conditions forced them to leave education 
to work and support their family, while 9% reported that bureaucratic barriers related to 
their legal status as refugees forced them to leave education.

Although students who left education face numerous barriers, 91% of students who left 
education are considering re-enrolling next year, as seen in the figure below.
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Figure 12. Reason for Stopping Education (Student Survey)

Figure 13. Students considering re-enrolling next year (Student Survey)



However, support is needed to guarantee their ability to get back to school. A significant 
number of students (42%) reported that they need financial support to get back to school. 
This shows that the poor socioeconomic status reported earlier is significantly deterring 
students’ access to education. Furthermore, around one-third of students reported the 
need for necessary equipment (laptop and tablet) to access education next year.  

Our findings from the teachers’ survey are consistent with that of the students’ survey 
concerning schools that continue to provide education. For instance, 9% of teachers in 
the morning shift reported that their public school stopped providing education, while 
30% of teachers in the afternoon shift reported that their public school stopped providing 
education, as seen in the figure below.
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Figure 14. Type of support needed to get back to school (Student Survey)

Figure 15. School continues to provide education (Teacher Survey)



Similarly, teachers in the afternoon shift reported that 43% of students dropped out due to 
school shutdown, while teachers in the morning shift reported that only 30% of students 
dropped out due to school shutdown. This again shows that refugee students’ access to 
education is significantly lower compared to national students.

By taking a closer look at the breakdown of students who dropped out, we realize that 
most teachers (46%) reported that students from difficult socioeconomic backgrounds are 
mainly those who dropped out. On the other hand, 20% of teachers reported that refugee 
students are mainly those who dropped out. However, this figure might be underestimated 
since not all sampled teachers teach refugee students, making this response irrelevant to 
many of them. 
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Figure 16. Percentage of students who dropped out 
due to school shutdown (Teacher Survey)

Figure 17. Students who dropped out (Teacher Survey)



Besides access to education, it is important to examine the quality of education provided 
during the COVID-19 crisis. Therefore, the following section provides reflections on the 
views of students and teachers who were fortunate to access distance learning during 
lockdown and report on its quality.

Quality of Education During COVID-19 Pandemic

This section presents students› and teachers’ views on the quality of education during 
COVID-19 lockdown. Our findings reveal that both students and teachers agree that the 
quality of education has deteriorated after adopting distance learning methods during 
the COVID-19 lockdown. The poor quality mainly stems from a reduction in overall 
teaching days and teaching hours, teachers’ limited experience with distance teaching 
strategies and technology, teachers’ difficulty preparing distance learning lessons, and 
difficulty meeting teaching objectives. Refugee students in public schools are affected 
the most by the worsening quality of education since the latter seems to be the poorest 
in the public school’s afternoon shifts compared to the morning shift and private schools.

According to the students’ survey, 84% of students reported receiving five days of 
teaching in private schools, 90% reported receiving five days of teaching in the morning 
shift, while only 24% reported receiving five days of teaching in the afternoon shift. 
Furthermore, 59% of students attending the afternoon shift reported not receiving any 
teaching days. This figure is significantly higher compared to private school and morning 
shift students, where only 2% reported not receiving any teaching days.  

Our teacher survey tells a different story concerning the number of teaching days provided 
per week in the afternoon shift. Although 59% of students attending the afternoon shift 
reported not receiving any teaching day per week, only 10% of teachers reported not 
providing any teaching day. This inconsistency in our results is potentially due to the 
absence of a uniformly enforced teaching schedule between schools, knowing that it 
was left for each school to individually decide on the number of teaching days and hours 
it wishes to provide.
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Table 13. Teaching days offered by school (Student Survey)

Table 14. Teaching days offered by school (Teacher Survey)



Furthermore, an overall reduction in the number of teaching hours per day is reported 
by most students. For instance, 73% of students enrolled in private schools reported 
receiving between 4-6 hours of teaching per teaching day. These percentages drop to 
60% in the morning shift and 46% in the afternoon shift. This again demonstrates that 
quality of education is the poorest among refugee students enrolled in the public school’s 
afternoon shift.

Our teachers’ survey findings again show a different story for the afternoon shift, where 
90% of teachers reported teaching 4-6 hours per teaching day compared to only 46% of 
students who reported receiving 4-6 hours. Similarly, this inconsistency in our results is 
due to the absence of a uniformly enforced teaching schedule between schools.

According to students, some teachers lack the necessary skills to conduct online teaching. 
For instance, 7% of students enrolled in private schools reported that their teachers are 
unskilled. This figure increases to 18% in public school’s morning shift, while only 6% of 
students in the afternoon shift indicated the same.
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Table 15. Teaching hours offered by school per teaching day (Student Survey)

Table 16. Teaching hours offered by school per teaching day (Teacher Survey)

Figure 18. Students’ opinion on teachers Skills in using 
online digital tools (Student Survey)



Similarly, 16% of teachers reported that they do not have any experience using technology 
prior to the crisis, with only 28% indicating that they had a good experience, as presented 
in the figure below.

The lack of necessary skills and experience in using technology could explain why 86% 
reported taking them more time to prepare online lessons, as presented in the figure below.
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Figure 19. Teachers’ experience in using technology before Covid-19 crisis (Teacher Survey)

Figure 20. Teachers’ lesson planning (Teacher Survey)



Besides the challenge of preparing lessons, 60% of teachers reported that it has become 
more challenging to meet their teaching objectives, as presented in the figure below. 

The preceding findings are to a great extent reflected in Table 17, which clearly demonstrates 
a deterioration in the quality of education during the COVID-19 crisis. Most respondents from 
the students’ and teachers’ surveys indicate that the quality of education is now worse than 
before the COVID-19 pandemic. For instance, 51% of students enrolled in private schools 
indicate that the quality of education became worse during the lockdown. These figures 
increase dramatically in public schools where 72% of students enrolled in the morning shift 
indicate that the quality became worse during the lockdown, and 81% of students enrolled in 
the morning shift indicate the same. Similarly, almost half of our teachers’ respondents also 
indicate that the quality of education became worse during the lockdown.

The deterioration in the quality of education could be a plausible reason for the worsening 
schooling performance of students, whereby 60% of students reported that their schooling 
performance has become worse during the lockdown compared to before the COVID-19 crisis.
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Figure 21. Learning Objectives during distance learning (Teacher Survey)

Figure 22. Current schooling performance compared to 
before Covid-19 pandemic (Student Survey)

Table 17. Quality of education now compared to before the Covid-19 pandemic

60%

13%

My schooling performance became worse

My schooling performance became better

My schooling performance is still the same

27%



The poor quality of education and worsening schooling performance have pushed many 
students to wish to attend additional classes during the summer. Interestingly, the preference 
to attend additional summer classes was mainly expressed by refugee students enrolled in 
public school’s afternoon shift (81%), where according to the preceding results, the quality of 
education seems to be the worse.

After providing an extensive overview of the access and quality of education during the 
COVID-19 lockdown, the remaining final section in this report reflects the effect of the limited 
access and quality deterioration on the readiness of official exam students who are expected 
to sit for an official exam this academic year (2020-2021).
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Figure 23. Students’ preference for attending additional classes during
this summer (Student Survey)
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Official Exams During COVID-19 Pandemic

In this section, we aim to assess the impact of distance learning during the COVID-19 
lockdown on the readiness of official exam students. Our findings reveal that the readiness 
of official exam students is negatively affected by the limited access and poor quality 
of education during the COVID-19 pandemic. For instance, 44% of students attending 
private schools reported that they are not ready to sit for official exams this year. Similarly, 
56% of students enrolled in public school’s morning shift reported that they are not ready 
to sit for official exams this year, compared to only 26% of students in the afternoon shift.

The unpreparedness for official exams is voiced out by most students who favor automatic 
promotion to the next grade, whereby 75% of students attending private schools reported 
that they favor automatic promotion to the next grade. Similarly, 63% of students enrolled 
in public school’s morning shift and afternoon shift reported that they are in favor of 
automatic promotion to the next grade, as presented in the figure below.

Figure 24. Students’ readiness for official exams (Student Survey)

Figure 25. Students’ in favor of automatic promotion to 
the next school grade (Student Survey)
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Henceforth, around two-thirds of students, irrespective of their type of schooling, reported 
that official exams should not occur this year, as presented in the figure below.

Besides limited access and poor quality of education during COVID-19, refugees who have 
official exams are faced with additional bureaucratic barriers that restrict their ability to sit 
for official exams. The Ministry of Education and Higher Education (MEHE) mandates that 
refugee students who wish to sit for 9th and 12th-grade official exams must have either 
a residency permit or a stamped, valid passport (Shuayb, 2021). Our results reveal that 
this regulation prevents 53% of Syrian refugee students and 33% of Palestinian refugee 
students from sitting for the official exam this year.

Therefore, our results reveal that the limited access and poor quality of education 
negatively affect national and refugee official exam students’ readiness for official exams, 
with bureaucratic barriers adding additional challenges mainly among refugee students.

Figure 26. Students’ opinion on whether official exams should 
take place this year (Student Survey)

Figure 27. The impact of the ministry of education’s decision that conditions 
having a residency permit or passport on refugee students’ ability to register for 
official exams (Student Survey)



This study examines the education provisions during the COVID-19 crisis and the impact 
of the crisis on the schooling outcomes of national and refugee children in Lebanon. The 
study probes into the impact of lockdown on students’ socioeconomic status, access to 
education, the quality of learning provided, and the readiness of official exam students 
who are expected to sit for an official exam this academic year (2020-2021). 

Our findings indicate that the COVID-19 crisis worsened the socioeconomic status of 
both students and teachers. This had a severe impact on access to education as the 
most disadvantaged groups could not afford the cost of distance learning in terms of both 
equipment and the internet, resulting in the dropout of many students. Also, according 
to students and teachers, the quality of education had significantly deteriorated during 
the lockdown. The poor quality mainly stems from a reduction in overall teaching days 
and teaching hours, teachers’ limited experience with distance teaching strategies and 
technology, teachers’ difficulty preparing distance learning lessons, and difficulty meeting 
teaching objectives. The study also vocalizes the struggle of official exam students who 
mostly expressed their unpreparedness for this year’s official exam and that they favor 
automatic promotion.

The results of our study highlight the persisting inequalities that continue to disadvantage 
the most vulnerable in the system. Our results reveal that despite all international aid 
and donor funding, the system keeps on excluding the most vulnerable groups. Also, this 
study exposed the fragility of the Lebanese educational sector, which proved its inability to 
respond to new emerging crises effectively. 

This study examines the education provisions during the COVID-19 crisis and the impact 
of the crisis on the schooling outcomes of national and refugee children in Lebanon. The 
study probes into the impact of lockdown on students’ socioeconomic status, access to 
education, the quality of learning provided, and the readiness of official exam students 
who are expected to sit for an official exam this academic year (2020-2021). 

Our findings indicate that the COVID-19 crisis worsened the socioeconomic status of 
both students and teachers. This had a severe impact on access to education as the 
most disadvantaged groups could not afford the cost of distance learning in terms of both 
equipment and the internet, resulting in the dropout of many students. Also, according 
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to students and teachers, the quality of education had significantly deteriorated during 
the lockdown. The poor quality mainly stems from a reduction in overall teaching days 
and teaching hours, teachers’ limited experience with distance teaching strategies and 
technology, teachers’ difficulty preparing distance learning lessons, and difficulty meeting 
teaching objectives. The study also vocalizes the struggle of official exam students who 
mostly expressed their unpreparedness for this year’s official exam and that they favor 
automatic promotion.

The results of our study highlight the persisting inequalities that continue to disadvantage 
the most vulnerable in the system. Our results reveal that despite all international aid 
and donor funding, the system keeps on excluding the most vulnerable groups. Also, this 
study exposed the fragility of the Lebanese educational sector, which proved its inability to 
respond to new emerging crises effectively. 

Although our online data collection excludes the most vulnerable population who do not 
have access to the internet, our findings can still shape policy intervention that must be 
urgently implemented to improve the access and quality of distance learning and teaching. 
Further in-depth research is required to uncover the conclusive impact of the COVID-19 
crisis on children’s schooling outcomes in Lebanon; till then, we provide the following 
recommendations:
• Ensure that all teachers and students are vaccinated to guarantee a safe return to school.
• Use alternative learning methods such as paper-based, radio, television lessons, or 
any low-tech distance education methods to accommodate students who can not afford 
access to online learning. 
• Set an emergency response plan that guarantees equal access to quality education 
during crises, particularly for the most marginalized groups.
• Further develop permanent online platforms that support students with their distance learning. 
• Schools need to adapt next year’s curriculum to allow for catchup and remedial sessions 
for students who missed school during the lockdown.
• Find new methods to examine and evaluate official exam students fairly; this can be 
established by reducing test material, extending exam duration, lowering the passing 
grade, and allowing multiple examination sessions
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