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Written by: Sabreen Abo Aloula
Title: Blue
 
I woke up in the morning to muse on a sunray, seeping timidly into my bed. I have 
a violet bedcover I’d chosen. I was feeling lost a$er a romantic a%air ended; when I 
was no longer lost, I bought it. I block the sun’s rays from reaching my face with a 
pillow. It was the "rst thing I owned upon arrival in Lebanon, having lost my room 
in Yarmuk Camp.

!e truth is that it was the pillow’s colour that woke me up, not the sun’s rays. 
Blue is actually my favourite colour. For some reason, though, it’s come to mean 
displacement, refuge, and anger at, and from, everything. What if the UNRWA1, with 
its blue-coloured logo, hadn’t been created?

Would I have been awoken? Would I still have gone to the market to choose that 
violet cover?

1 !e United Nations Relief and Works Agency for Palestine Refugees.
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As a starting point, we de"ned ‘young people’ as people 
between the age of 15 and 29 years old in line with the 
o&cial national de"nition in Lebanon, but throughout 
the project, we opened up that discussion to the young 
people involved. We engaged in conversations about 
how people in this age category understand ‘youth’; to 
what extent they place themselves in the youth category; 
and, what life experiences help them to shape their 
understanding of themselves as youth or not. 

!roughout the project we have found that there is no 
one size "ts all trajectory for young people through 
education and many young people experience a non-
linear trajectory. Hence, one of the other key dimensions 
we have been engaging with is the interaction between 
di%erent forms of education and employment for 
di%erent groups of young people in the context of 
protracted displacement. With the research we then 
aimed to contribute much needed knowledge about 
the relationship between education and employment in 
displacement settings. 

We are an interdisciplinary team of researchers, 
practitioners and artists and we worked closely with 
young people to examine how education opportunities 
and experiences of refugees a%ect and shape their 
trajectories and everyday realities. Ultimately, it is the 
narratives and insights of the young people that have 
shaped the outcomes of this research. !is publication 
is an attempt to represent the work and provide the 
insights we all gained in the collaborations over more 
than three years working together. Our intention 
through this book is to provide a testament to the work 
of the young people who engaged with this project, and 
to share their experiences and insights into education, 
employment, displacement, and much more, with a 
wider community. Alongside and with their work, 
we o%er re#ections on the process of engaging in 
creative and collaborative research work, and starting 
explorations of the "ndings and implications of our 
research. With this in mind, each section of the book 
contains a mixture of creative expression, short thematic 
essays, and thoughts shared by those who participated 
in the study. 

Following this introduction, Part 1 explains our approach 
to the research, the di%erent activities we enacted, and 
explains our understanding of the concept of trajectories. 
Part 2 moves on to discuss some of the factors we have 
found to be in#uential in young people’s trajectories 
in education and employment, such as legal status, 
and gender. In Part 3, we build on our research to look 
forward and propose recommendations for education 
policy in contexts of long-term displacement.

Introduction
Long-term displacement has become the norm for most 
people experiencing displacement. Yet policies and 
assistance towards refugees continue to take a more short-
term perspective, as if people’s lives are kept on hold in 
displacement. For young people living with displacement 
this tension between the long and the short terms creates 
challenges in envisioning speci"c futures and making 
choices at critical points in their lives. In education, for 
example, what education choices do young people make 
if their legal status limits their access to employment? 
In this research programme we have speci"cally asked: 
In displacement settings, what shapes the trajectories of 
young people from education into employment?

!e principal research questions we seek to answer are:
1. How does legal status (refugee, national, migrant, 

displaced) and the accompanying rights and 
restrictions of that status impact trajectories from 
education to employment?

2. What is the interaction between di%erent types 
of education (including no education) and 
employment for di%erent groups of young people 
in the context of protracted displacement? 

We have worked with young people – nationals, Syrian 
and Palestinian refugees – in Jordan and Lebanon. 
Lebanon and Jordan are among the countries in the world 
hosting the most refugees relative to their population. 
!e two countries represent the many countries across 
the globe where refugees cannot automatically work, 
where work can only be accessed through a work permit, 
and where education of di%erent groups is segregated. 
A main aim of the project has therefore been concerned 
with understanding the role of young people’s legal 
status in shaping their trajectories from education to 
employment. By including the experience of nationals, 
meaning individuals with citizenship in Jordan and 
Lebanon, in addition to Palestinian and Syrian refugees, 
we were able to understand better some of the speci"cities 
of displacement and the experience of living in a context 
where displacement represents part of the public narrative.

We have applied numerous di%erent methods and worked 
with young people in di%erent ways over the course of the 
project. We conducted a survey of 1,442 young people in 
the two countries, and life history interviews with 293 
young people. We worked with professional artists and the 
young people in making theatre, videos, creative writing, 
art work and documentaries. We have also engaged in 
various forms of collaborative analyses with the young 
people over the course of the programme. Excerpts of 
this work and of the young people’s re#ections on these 
processes are included throughout this volume, and more 
is available online, at www.educationtoemployment.org 
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As elsewhere in the world, Jordan and Lebanon are both 
experiencing high and rising levels of youth unemployment. 
For young refugees, these structural conditions are further 
exacerbated by legal restrictions on working. Syrian refugees 
in Jordan may access a work permit through the auspices of 
the Jordan Compact, which allows for employment within 
speci"c sectors. However, many Syrians have not applied 
and a large percentage are working informally. Palestinian 
refugees in Jordan, who hold di%erent statuses depending 
on when they arrived in Jordan and from where they moved, 
have a range of positions with regards to access to work, but 
those without a national ID number require a work permit. In 
Lebanon, non-nationals are required to have a work permit. 
In addition, both countries maintain a list of professions 
that are closed to non-nationals, which is subject to change. 
Our quantitative survey again showed that legal status was a 
substantial factor in whether young people were employed, 
with other key factors being gender and, in Lebanon, socio-
economic status.

!e legal and structural barriers to employment, in 
combination with the di%erentiated and strati"ed 
education system a%ect young people’s trajectories from 
education to employment: the aspirations they hold, 
possibilities they encounter, and the plans they make. In 
this research project, we aimed to understand and unpick 
how young people of di%erent statuses experience and 
make sense of these restrictions, and the impact they 
have on their trajectories.

Education and employment in Jordan and Lebanon
Despite concerted international focus on access to 
education for all children, substantial di%erences in access 
and quality of education persist between refugees and 
nationals in Jordan and Lebanon. In combination with 
long-standing restrictions on formal employment for non-
nationals, young refugees face considerable barriers to 
education and work. 

In recent decades, there has been concerted international 
e%orts to ensure that all children attend school. 
Initiatives such as the Sustainable Development Goals 
(SDGs) and Education in Emergencies (EiE) aim to 
further expand education to all. Both Lebanon and 
Jordan have enacted policies in order to expand access to 
education for refugees through their inclusion in existing 
education structures. In Lebanon, this has taken the 
form of  Reaching All Children with Education (RACE I 
and II), while in Jordan this has primarily been through 
the Jordan Response Plan. However, in both countries 
enrollment of Syrian refugees remains low, especially in 
secondary school and higher education, and there are 
stark di%erences in the quality of education received. 
For Palestinian refugees, both countries maintain an 
education system provided by the United Nations 
Relief and Works Agency for Palestine Refugees in the 
Near East (UNRWA) that is distinct from the national 
education system, though not all Palestinian refugees 
attend UNRWA schools. In Jordan, the UNRWA system 
only extends until the end of primary education, while in 
Lebanon there are a small number of UNRWA-provided 
secondary schools and two vocational institutes. 
Vocational education has formerly been largely 
overlooked, but has been subject to reform in both Jordan 
and Lebanon in recent years and is now well-established. 
However, access for refugees remains limited to private 
institutions and, for Palestinian refugees in Lebanon, 
to UNRWA institutions. Both Lebanon and Jordan also 
have non-formal schooling programmes, which support 
students who have dropped out from formal education 
but wish to pursue learning or re-enrol in school 
including catch-up initiatives and Home Schooling. 
!ere are also a range of informal programmes that 
provide alteranative learning, short courses, and life-
skills. !e quantitative survey that we conducted in 2019 
showed that legal status, socio-economic status, gender, 
and mother’s education were signi"cant factors in young 
people’s educational attainment, and that, in both Jordan 
and Lebanon, young refugees were more likely to leave 
school without completing their education as compared 
to nationals. 
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Written by: Ali Najem
Title: Equilibrium
 
Following an exile of a few years, the immigrant landed in his homeland, rendering his savings into a 
slab of concrete. !e more the building rose, the more its social status rose along. It’s as if we lived in 
the systematic arbitrariness of a concrete jungle, re#ecting nothing but the aesthetic objective of the 
sovereign’s work; the building’s designer.
 
De we live in an asymmetrical labyrinth? Equilibrium exists in nature, and, so, we might equally 
"nd it in a labyrinth. Yet here, the rhythm isn’t free and resembles, to an extent, our life’s patterns of 
consumption.
 
Here, one can observe neither movement nor harmony but from atop the buildings that the sovereign 
gradually climbs. And sovereignty here isn’t in design, but in consumption.
I consume, therefore I am.
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Several public events showcasing the artistic productions 
of the young people were organised in both countries. 
!ey aimed to engage a diverse audience with di%erent 
issues related to the conditions of education and 
employment of young people in Lebanon and Jordan. By 
providing spaces for a plurality of voices to be heard, we 
wished to o%er a more nuanced understanding of what 
it is like to be young in today’s Lebanon and Jordan, and 
highlight the importance of attending to the concomitant 
ways in which legal status, social class and gender shape 
young people’s journeys into education and employment 
(or lack thereof).

!rough these screenings, talks and exhibitions, we also 
hoped to challenge the dominant discourse on ‘refugees’ 
which typically portrays people who have been forcibly 
displaced as victims or threats and either way, largely 
dehumanises them. People we spoke to during our 
research o$en told us about the burden of an imposed 
‘refugee identity’. !ey recounted the hardships of leaving 
a place ‘as a person’ who ‘had a life’, only to enter another 
‘as a refugee’, as a person deprived of her very identity. 
In their "lms, paintings, writings and short theatrical 
performances, the young people took ownership of 
their narratives. !ey invited us into their homes and 
welcomed us into their kitchens, their bedrooms, their 
gardens and in the places where they hang out. !ey 
took us on trips down their memory lanes and shared 
their dreams, their fears, their hopes and regrets. !ey 
told us about their workplaces, their schooling, their 
pastimes and the little details of their everyday life. !ey 
spoke about the damages of racism and sexism, told 
us about the traumatic events they have been through, 
about their daily struggles, the challenges they face and 
how they navigate uncertainty. !ey shared their joys, 
their strengths and vulnerabilities, their doubts and 
aspirations, and revealed many aspects of their lives, 
which too o$en remain invisible as they are reduced to 
their refugee status. 

At a time where anti-refugee rhetoric is largely promoted 
by the establishment, these artistic productions also 
contributed to paint a di%erent picture of the relations 
between nationals and refugees. !e young people who 
joined the project instantly connected to share stories 
and ideas and this was clearly visible in their artwork 

Beyond interviews: Collaborative research and coproduction of knowledge through "lms, 
creative writing, paintings and theatrical performances

Alexandra Kassir 

Collaborative research has been a foundation of this 
work, put into practice through di#erent creative 
productions. !is has opened space for deeper insights 
and more nuanced understandings, challenged 
stereotypes, and led to valuable relationships between 
participants.

‘!is is the truth, this is our truth’. It is with these words 
that Ghaith Al Baghdadi summarised ‘Here we are’, a 
collaborative "lmmaking project he worked on, during its 
premiere at the Karama human rights "lm festival in Beirut. 
!e documentary directed by Ali Al Atassi and Joude 
Gorani, sets out to capture the di%erent realities of young 
people living in today’s Lebanon. It is the product of a two-
year long collaboration between researchers, "lmmakers, 
and a group of Lebanese, Palestinian and Syrian youth who 
participated in the ‘From Education to Employment?’ study. 

Since its inception, our study based in Lebanon and 
Jordan, sought to open spaces for the co-production 
of knowledge, to provide a deeper insight into young 
people’s trajectories and experiences in education and 
employment. !is commitment to work with, rather 
than on young people, lead to di%erent collaborations, 
and artistic productions in each country. 

In Jordan, "$een young people were invited to draw their 
‘river of life’, under the guidance of Dana Al Barqawi, a 
mixed media artist, while another group produced a short 
documentary entitled ‘Some of All, Youth in Jordan’, 
under the direction of Sawsan Darwaza. In Lebanon, 
besides the production of ‘Here we are’, we also partnered 
with local organisations on two storytelling projects. 
While Ghaith, Mira, Mahmoud, Omar and Rana were 
documenting their stories through "lms in Beirut, a series 
of theatre workshops in collaboration with Al Jana, the 
Arab Resource Centre for Popular Arts were held online 
under the direction of Roueida Al Ghali. With the onset 
of the pandemic, our initial plan to create a play had to be 
adapted and eight theatrical performances written by the 
young people and "lmed in their homes were produced 
instead. In Saida and in collaboration with Lil Madina, 
a creative writing hub ‘Lafeef’ led by Amal Kaawash, 
brought together aspiring young writers who met on a 
weekly basis in a community garden to share ideas and 
experiences and put their stories on paper. 

Part One: Collaborative approaches to research with young people



14

share their stories and express themselves without worrying 
about the technical or aesthetic aspect of their artwork.

If these collaborations came out of a concern to provide 
richer and more authentic insights into young people’s 
trajectories and experiences, they proved to be more than 
a ‘successful strategy’ to communicate the gist of our 
research to a broader audience. !ey opened new learning 
spaces beyond the limits of qualitative investigation and 
pushed us to think di%erently. As we strived to challenge 
the existing power dynamics and bring diverse forms of 
knowledge into conversation, we learned valuable lessons 
along the way and for that, I will be forever grateful to 
the young people who joined us on this re#ective journey 
and inspired me beyond the scope of this research. 

bringing to light shared experiences, memories, struggles, 
aspirations and hopes for the future. If the undeniable 
impact of legal status was evident in their stories, the 
young people also spoke about other forms of exclusion 
they face related to their social class, their gender or 
place of residence, and brought to light di%erent social 
and political bonds that unite them (whether friendship, 
activism or marriage for example) which are too o$en 
made invisible by public discourses separating between 
the ‘refugees’ and the ‘host communities’.

In this collaborative journey, the process was equally if not 
more important than the "nal product. We placed emphasis 
on the creative experience and tried to provide safe 
environments that would allow the participants to freely 

!e team working on the ‘Some of All’ documentary in Amman Photographer: CLS, Amman
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‘An act of craziness’: Online theatre workshops

Sabreen

Although initially unsure of the bene$ts, for Sabreen 
participating in online theatre workshops with 
Roueida and Yara at Al Jana built new connections 
with others and led to new understandings of herself

It was an act of craziness for me to enroll in a theatre course 
through an electronic device that I hate using and only 
regard as entertainment. 

With the beginning of the course, my entertainment 
device collided with reality which is why I did not care and 
considered it as a new entertaining experience, but as time 
went by, I started feeling its seriousness and the reality of 
those participating with me; I started laughing and crying 
with them, talking about my personal things, sharing with 
them parts of my daily details, my thoughts and my dreams. 
I tried withdrawing more than once because I sometimes 
felt naïve expressing myself through a virtual world as I used 
to always feel that those I was conversing with were nothing 
but virtual people, and other times because I was not sure 
that the exercises would provide me with moral, personal, 
social or psychological bene"ts. However, a$er several failed 
attempts with the trainer, I was forced, or rather, shamed 
into completing the course until the end, so I decided to 
deal with her with love and contentment until the end of 
the speci"ed time-frame as I believed my moral obligations 
would also end with it, and that was were the scales turned. 
I started to get to know the me that I did not know too 
well; I discovered the strengths and weaknesses in me that 
I had still not come across. I believed that this virtual world 
that I despised had become an essential part of our lives. I 
laughed, complained and cried with the participants until 
the time spent with them started passing fast because of 
how beautiful it was. I learned more than I thought I would 
from them, and the most beautiful thing that happened 
was that the trainer, Rouweida Al Ghali, would ask me to 
do an exercise and I would do it spontaneously without 
being aware that I was going into the depths of myself and 
revealing to them what I had in store. Yara, the elegant one, 
would pick the best of what crossed her ears to shock me 
with at the end of the session as I could not have imagined 
venturing inwards and expressing that. 

!e experience was not just role-play nor a theatrical 
performance as it was expected to be, it was a life experience 
and the things that will live on with me until I die. !e best 
thing I learned was that having faith in what we do is much 
more important than what it is we should be doing. 
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Leading ‘Lafeef ’ writing hub was an inspiring and 
enriching experience, and one that o#ers hope for new 
creativity to emerge. Ten of the texts written by the 
participants during the writing sessions were selected 
for this book.

I had the pleasure to lead the sessions on the creative 
writing hub ‘Lafeef ’ - a word in Arabic that means ‘a 
gathering or a thicket of close people’. ‘Lafeef ’ was a place 
for the participants to meet, share ideas and enjoy the art 
of free writing. !e participants had diverse backgrounds 
and writing experiences. It was inspiring to watch their 
writing skills and styles develop and change throughout 
the course of a few months. On some occasions, special 
guests - professionals in the "eld - have joined us to lead 
very interesting discussions which immensely enriched 
the whole experience. We wrapped up ‘Lafeef ’ by a 
reading group that was open to a small community at 
‘Nohye Al Ard’ garden in Saida, accompanied by live 
music under the so$ shower of the very "rst autumn 
leaves. It warms the heart to see a group of young talents 
achieving this during the hardest of times, globally and 
locally, and it makes one look forward to witnessing new 
seasons of collective creativity.

 SA"c, %@[- �Xr. K678Xb. 6&"m@ 6OFe( 6O>`Gm, ‘¡8\,’ �RF@ {J>8$ _H>R
 ;>?mE o>X�W IARS>'5- >"2`R B$ ®A#H {4Z S>8`l- !( .{B*BE ;>Z-BOj

.C>`G,- -+= Q >"E-SJt 6O>`G,-
 

 68OFV,- 6ym,>O 6&mR - ‘¡8\,’ 68Z-BOt- 6O>`G,- �RF@ ;>?mE {J>8$ ~n x I>R
 �S>'`, KqRS>'&m, o>P`,� D$A@ ‘¡8\,’ I>R. ‘qOFP@ ®>9T[ D 7&e(’ /XV(
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 I.�8&@ ~A8M >X8,j !^H- ;>2:>X5- ¹VO Q .F"TW 6V^O S.F@ pZ 6O>`G,-
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./Z<e,- 3-BOÓ, {B*BE !:-A@ SA"¤ {B=>'5
        

‘Lafeef’ Creative writing hub

Amal Kaawash
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Written by: Mohammad Al-Bader
Title: Decampment
 
Every day is a new battle, and that of belonging is their "ercest. ‘Where are you from?’ is a question that 
summons no less than a quarter of an hour’s time to answer.

I’m Palestinian. Born in Syria. Based in Lebanon. I hold an asylum seeker’s document in Syria. ‘A 
temporary residency permit for Palestinians’, it states.

Our life was pleasant in Yarmuk Camp; there was balance between our aspirations and reality. But 
today I’ve realised that life doesn’t check with you "rst before making its choices – balance has been a 
lost case since its very beginnings. In 2013, my family and I le$ Syria to get away from the con#ict; we 
headed to Sidon to live in its camp, Ain al-Hilweh.

Sidon, that calm city, boring sometimes, opposed to what I’m used to in Damascus, where the friends 
that I had made us many memories.

I walk through the ancient city of Sidon and imagine that I’m in Akka, by its grand wall. !ey say the 
two cities are a lot alike in terms of architecture and proximity to the sea.

!e sea; that immense and profound secret. Till when will it be a solid stronghold standing against 
those who observe from afar? From a certain spot, I would watch the ships, disembarking, wondering: 
how would the sea look like as I go aboard one of those?
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Mohammad al-Badr

Life’s dailies were too similar and words sounded too alike until the day I joined Lafeef. Lafeef is a noun 
with an important meaning: it means both a thicket of trees and a gathering of people. During our 
gatherings, I learned that creation was a step to take, and that what moves this pen is meeting with people 
with creative spirits, be they participants or organisers. And I thank them all.
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Written by: Mira Baasiri
Title: Maamariyet el Kharab
 
May Ziadeh says: ‘My father’s from a country, my mother’s from another, I live in yet another, and spectres of myself wander 
from one to the other.’ !is statement could apply to me, I feel, if the word ‘country’ is replaced with ‘region’. As with May 
Ziadeh, my soul wanders in di%erent places. Every region I visit lives in parts of me, while parts of my soul stay there.

My father is from Sidon, the city with memories of mine in every corner, with the dearest of friends and wonderful 
teachers. !ere, I found Lafeef, or perhaps it found me. We all got together and became family to one another. Each one of 
us knows the other well, and can identify the other’s texts in a larger collection of writings. For a moment, time stops and 
the place doesn’t matter anymore. Only our conversations, debates, and laughter remain.

My mother’s hometown is the southern Bayssarieh, where life is as typical as in an Arab story written about villagers’ chivalry. 
Bayssarieh is home to those I love, the departed, and those still among us. As in Sidon, I have unforgettable memories in 
Bayssarieh. I can’t forget the mulberry tree that bore the world’s best fruits. How it pains me any time I remember that it’s 
been uprooted. And yet, like those dearly departed, it’s alive in us still, though passed from life.

Today we live in Maamariyet el Kharab.

Some "nd life there boring. I "nd it mentally comforting.

My day always starts with a window open to the skies, where I see the world around me – tranquillity undisturbed but 
by chirping birds. A crow might force us to listen to its poetry, and, for a moment, we might not feel that its sound is a 
nuisance. Crows keep on croaking, undisturbed by all the stories told about their ugly song. I wonder if they know and 
don’t care. Perhaps they’re well aware that those who truly love them will accept them as they are and those who don’t 
will "nd dissonance in their musical delight. In Maamariyet el Kharab, you might chance upon a hoopoe by the wayside 
in your excursions. A coloured bird might stop by a red dianthus. But birds take fright and #y away if I approach them. 
How do I tell them that I approached only to admire their beauty, and that I "nd myself in every green corner? I belong to 
everything called sea on this planet earth. I belong where there are skies and stars. And if skies could speak, I’d have asked 
them about a star that I look for every night.
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Mira Baasiri

My "rst meeting with the Lafeef hub was a virtual one, speci"cally two days following my birthday. I felt like 
Lafeef took me by the hand like a mother taking her child all the way to the light. Lafeef wove me white wings 
to #y in a space of possibles. It was the friend I’d wait to meet every week, with lots of excitement and love. 
Lafeef was that group of trees by whose shade I sit and forget what bothers me, and dream away at the beauty of 
everything. At the closing ceremony in the garden, I was reading what I wrote, feeling Lafeef by my side, patting 
my shoulder. I then felt that I’m in another world, a very beautiful world I wouldn’t want to leave. Lafeef truly 
was a friend, the trees, and a gathering of loved ones.
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Poet Mariam Khreibani

I was honoured to be invited by Lafeef to its creative 
writing hub. I attended a discussion and a workshop on 
poetry and literature, and met a group of young men and 
women interested in literary creation in all its forms. It 
was a special meeting and a rewarding experience. !e 
spirit of youth will always unravel to produce all that is 
beautiful. And so it was. From them I’ve learned more 
than I’ve given them of my experience. !ey wrote 
beautiful humane and literary texts, touching on scenes 
and images captured with their lively senses, rendering 
them into creatures that beat with life. !ey wrote about 
what makes them happy, glad, and what bothers and 
saddens them. !ey wrote about the life experiences 
that a%ected them and became part and parcel of their 
feelings. !ey wrote and excelled, with an exciting and 
enjoyable style, which each of them expressed in their 
own way.

I’d like to commend Lafeef ’s e%orts and its organisers’, all 
put into making a success out of its activities, as well as 
the young men and women eager to work through and 
with it, as participants and moderators.

!ank you, Lafeef,

!ank you to the young men and women I met,

!ank you, dearest Amal Kaawash,

!ank you all.

Reflections of guests invited 
to the creative writing 
retreat by Lafeef

9*b&:Yh& 9Y(Q]%& pcQD2 , q>*r%& ;2 'sDk 
i*j%
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Poet Samar Abdel Jaber

I was so happy to be part of Lafeef ’s gathering, with a 
group of young men and women passionate about 
writing. In their questions, I saw yearning to explore and, 
in their texts, true talent. I very much enjoyed the writing 
exercise we did during the meeting. It was a wonderful 
experience to see texts born before us, and to discover 
all the di%erent styles and perspectives among the 
participants. I’m very excited to read what these talented 
young men and women will write in the upcoming days 
and years.

\Y(K%& :.b\5+ t\b(/%&
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‘Lafeef ’ participants share their work in a public reading at Nohye Al Ard community garden in Saida Photographer: CLS
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Young people worked together with Ali Atassi and Joude 
Gorani to make their realities visible on the big screen. 
First shown at the Karama Film Festival in Beirut, ‘Here 
We Are’ was created by and stars "ve young people from 
across Lebanon. For Mahmoud, being part of the "lm 
team helped him to begin to recreate a sense of safety and 
belonging.
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Mahmoud
A$er what seemed to me like endless months since my 
arrival in Beirut, and a$er su%ering for many years before 
that, I used to ask myself…Why?

!is question of mine was about a lot of things, beginning 
with what I was enduring at that moment, and I was 
absolutely certain that I was not alone in this situation.

!e struggle of non-existence is in itself the struggle of 
not belonging and it makes up the core of my question.
Escaping in order to survive, from its narrowest meanings 
to its widest alleys, took a lot of e%ort from us, but I, as 
a human being, started wanting to escape from my own 
escape.

A$er feeling extremely lonely in Beirut, unsafe, and in a 
state of fear that had not le$ me since my imprisonment 
many years ago, I found a breathing space that I could 
exist in.

A$er presenting the movie Here We Are with an amazing 
"lm crew and directors, I started getting a hint of the 
smell of safety. I tried to feel it and I was aware of all the 
moments that meant a lot to me. I sighed a lot too out of 
fear, fear from my memories, from the people around me, 
from my colleagues, from this fearful place for me, and 
even from myself.

It was our journey in portraying our message in a 
beautiful picture, a kind smile and a wall of tears and 
eyes we could not explain, but we began on this journey 
together and we created this message and we presented it 
to ourselves. A$er all that and a$er being in constant fear 
due many reasons, I found myself having great friends 
who could explain a certain pain in me and that was what 
made me feel the safety a$er getting a whi% of it.

!rough them I was able to extend my hand internally 
to hold it again in this new journey of hope. I held my 
camera in my hand once again, and this time it was with 
every desire to defend what had once dropped my hand 
in the depths of my being.
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we have looked at young people’s pasts by understanding 
how these, o$en identi"ed in the form of documents 
and certi"cates, events and artefacts, a%ect their present 
situation. Finally, we have tried to capture generational 
time by understanding how young people’s trajectories 
are situated in continuity and how these vary among 
people of di%erent ages and eras. By generational time, 
we aim to think of how memories are passed on from one 
generation to another, such as displacement histories, 
identities and allegiances. 

!roughout these di%erent times, we have been able to 
capture how young people experience their trajectories 
from education to employment and their o$en non-
linear journeys towards pursuing education. !is could 
sometimes mean pauses in education and may lead to 
re-enrolling at a stage that is later than what has been 
planned for or transitioning into employment at a stage 
that is earlier than expected. By considering the speci"c 
expectations and support that parents, older relatives or 
signi"cant others might have for young people’s journeys, 
we have also been able to better understand the impact 
of pasts and social context on how trajectories play 
out. Finally, it made it possible to better understand 
the speci"c choices that young people had available 
when navigating a particularly restricted landscape of 
opportunities, expectations and responsibilities. 

We sought to capture these dimensions through our 
interviews, as well as the creative work. !e following 
pages include a summary of one of these interviews, 
conducted with a young Jordanian man in Amman, and 
further narrative summaries of a small selection of these 
interviews can be found throughout this publication, 
with more available online. !e interview guide can be 
found on our website. 

Journeys from education to employment are o%en 
thought of as straight lines, but this does not represent 
the experiences of many of the young people we worked 
with. We have found it helpful to think of trajectories 
as multi-directional, and to understand them in 
relation to ‘lived time’. 

‘Trajectory’ can be understood geographically as a 
particular path taken through an environment, implying 
both position and momentum. However, it can also be 
seen through a temporal lens as a way of understanding 
the history and the course of events. Trajectories are tools 
that we use to capture the di%erent transitions in a person’s 
life history. We can see trajectories as consisting of the 
rich set of experiences, practices and navigations that 
take place within and between transitions in a person’s 
life, such as starting or stopping education, getting a job, 
becoming displaced or getting married. 

In these transitions, young people may be confronted by 
di%erent choices and one way for mapping trajectories 
is through understanding what happens in those 
transitions when young people choose or feel forced to 
take a particular path. In order to understand young 
people’s trajectories from education to employment, 
we have focused on how young people navigate the 
restrictions and opportunities that they face throughout 
their transitions. 

In our interviews with young people, it became very clear 
that trajectories are not neat lines that begin at a particular 
point and carry on until today. A life is lived through a 
number of starts and stops, detours and fall-backs. !is 
lived time is also experienced through di%erent speeds 
and directions. !e transitions represent how di%erent 
ways come together and meet at one person’s history and 
trajectory. We have been inspired by Victoria Browne 
(2014) who theorises lived historical time with a feminist 
perspective.

First, we have tried to understand how young people 
narrate their histories and how they interpret their own 
trajectories in relation to their present situation through 
what can be called ‘narrative time’. Second, we have 
looked at ‘calendar time’ in order to understand how 
young people’s trajectories can be organised according 
to speci"c temporal markers such as days, months and 
years. !is calendar time makes it possible for us to 
organise young people’s narrative through a common 
and shared temporal reference, o$en related to what 
happened at particular times such as age and in relation 
to speci"c life events such as year of displacement. !ird, 

Trajectories: finding a way of representing young people’s 
transitions in lived time
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well. Zaid knew his father had the means to pay, but ‘we had 
no guidance and my brother kept trying his luck’. ‘I had no 
dream’, he says, he wanted to study but had no idea which 
subjects were of interest to him. He wanted to study either 
accountancy or business management. His application to 
Jordan University was not successful, and he had not chosen 
alternative universities, as he did not want to take the bus to 
go to those other universities ‘like a little kid’. His father did 
not accept to fund his studies in business management at 
a private university, so they had a con#ict. He re#ects that 
this period of no guidance made him stick to some ideas 
without any logic, and now he regrets the opportunities he 
had missed such as applying to other public universities or 
accepting to travel to a country like Tunisia, where he had 
got a scholarship.

He decided then to register in accountancy at Petra 
University, which his eldest brother also attended. ‘Education 
was nothing at the university. I think two or three courses 
taught me something about accountancy but everything else 
was nothing.’ He says that the ‘automatic pass’ was a school 
policy that allowed all students to get promoted from one 
subject to another without having to learn anything. Now 
he feels sad about his decisions which he thinks were so 
haphazard and lacked the guidance and the strategic vision 

His father’s political and cultural involvement a%ected 
his choices. During his "rst year at university, he joined 
the political salons. !is has given him an opportunity to 
overcome his shyness and take a political role. ‘!e party 
supported me with everything, including writing the main 
plan and vision of my role’. A$er graduation, he spent eight 
months without a job but he was active with the party, and 
then it was the party’s connections that enabled him to "nd 
a job in accountancy. His education had nothing to do with 
what he was doing at work. ‘I simply found a job because I 
had a wasta, it is not about my degree nor my education. (...) 
At work, I had to learn everything from people around me 
in nine months.’

He still regrets the time he had missed without any guidance 
in order to learn about his abilities and his interests. As a 
young person, he says, ‘I [have] failed education wise’, 
moving from one opportunity to the other, in search of 
something of interest. And now, he says ‘I do not have a clear 
objective but I do not feel afraid of anything: ready to try and 
explore’. At the time of our interview, he had recently le$ 
his job to look for new opportunities. He was taking some 
English courses and through connections, he was working 
for himself, albeit being worried about not having a regular 
salary. He believes in the importance of social connections 
to secure his future. In his opinion, ‘it is a vicious circle: little 
resources, weak economic environment. Only connections 
matter’. 

Zaid is a 27 year old Jordanian man. He graduated from 
university 6 years ago, where he studied accountancy. He 
lives with his parents and two brothers in Amman, and has 
an older brother who lives in Europe. Both of his parents 
are educated, his father is a retired engineer who studied 
abroad and still does some occasional work, and his mother 
has the Tawjihi (high school diploma). His father’s political 
relations with the PLO helped him and his family during the 
"rst years. !e family is a very conservative religious one, 
although this has not always been the case, with his mother 
becoming more religious as they grew older. 

His father worked very closely with Christians, and from age 
3 to 8, Zaid attended a small Christian family school for the 
middle class, where he recalls, ‘I used to feel I was the lowest 
of that middle class’. !en they moved to a new house in 
a di%erent area of the city, and the kids were enrolled in a 
public school. 

‘At that time, my father (...) took me to school on the "rst 
day. I remember that day so strongly. I was shy and afraid. 
My father held my hand from one side and my brother from 
the other. We entered the school and we saw thousands of 
students looking at us (with my daddy holding my hand). 
My brother le$ because he was older than me and more 
con"dent. I was stuck with my father who insisted on taking 
me to my class. I was so astounded with the school design, 
long passages, and the number of students.’ 

InIn this school, Zaid felt more superior to the other students, 
because of the family education and the professional level of 
his father that also has also given him connection to the West. 
As he remembers, violence was a big issue in this school. His 
eldest brother took care of him, and defended him against 
bullying. !e students did not have much discipline at the 
public school. He remembers, ‘Running away from class or 
from school was a very common thing to do (...) Education 
was not at all a priority or an interest for me’. He passed his 
exams because his mother taught him Arabic and his father 
was teaching him other subjects. Meanwhile, his father was 
pushing him to participate in clubs: intellectual, cultural, 
political and sports. Zaid started to join mixed (boys and 
girls) summer clubs, and to win prizes for the books he 
had read. For the sixth grade, Zaid was moved to a special 
private Islamic school, because his father was working at the 
Islamic bank so he could pay reduced fees. Zaid found that 
the new school had higher standards in everything: higher 
social classes and higher educational levels. !ere was a 
clear religious environment in the school.

He eventually chose to study IT because he had no interest 
in education and because this subject seemed easy to him, 
but then he became interested in studying accountancy. 
His eldest brother took an ever-changing education path as 

‘Only connections matter’: Interview with Zaid, Amman 2019
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Bassel’s River of Life

Representing  multidimensional trajectories visually has 
remained a challenge throughout the project. However, 
the ‘River of Life’ activities in Jordan showed us one way 
of doing this. !ese images were exhibited in Ras AlAin 
in Amman as part of a series of events for Refugee Week 
2021, accompanied by audio recordings of the young 
artists explaining their work and a panel discussion. 

Basel’s drawing and explanation below provides us 
with one way for understanding his experiences.

 ‘My drawing is a representation of the heartbeats because 
these are an expression of life in general. My life was like 
that. !e high pulse represents the positive side, and the 
low pulse represents the negative side.

So the dark or negative phase of my life is in 2011-2012 
when the war displaced us. !e displacement impacted 
my life, education, and ambitions negatively because 
I could not reach what I aspired to. Also, handling 
responsibility at an early age a%ected me a lot. But due 
to family and "nancial problems, I was greatly a%ected, 
so I was keen on completing my education to reach my 
ambition at least partly, not fully.

A$er this stage, I became more mature and started 
thinking about travelling because I was convinced that 
travelling abroad would completely change my life, but 
this did not happen.

 !e next stage is the stage of self-realisation, and this 
is what we see in the drawing, where the two pulses 
move in one direction. !e pulse here is high because it 
indicates receiving my diploma and the interior design 
courses I took. !e low pulses express my destitute social 
relationships.

!en came the stage of work. My life was only about 
work at that time. !e negative side at work was related 
to social relations, fun, ambition, and education. !e 
positive side was the improvement in my "nancial status.

!e rapid pulse here expresses hope for a better future. I 
hope and believe that good opportunities are coming. My 
ambition is to achieve my dreams with a partner.’
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To produce the River of life, the researcher Oroub El-
Abed, together with a specialised moderator in tools 
of participatory approaches, Anas Qulaghasi, worked 
with young people who had previously participated 
in interviews in order to help them consciously or 
unconsciously re#ect their personal experience. 

As a "rst stage, Anas and Oroub suggested general words 
and themes that had emerged from the interviews as 
central to many young people’s narratives. !ese words 
were glued on twenty pieces of LEGO,  and youth were 
asked to arrange them based on how important or 
e%ective these were on their lives. Participants were 
able to organise the Lego pieces as a pyramid, as vertical 
columns or as one long pole: this re#ected the way they 
prioritised each code in their lives and the way they have 
managed to continue with their lives to encounter new 
issues and to prove themselves. !e exercise sought to 
provoke the conscious mind in reasoning about a speci"c 
theme. Internalisation is directly associated with an 
experience or an exposure where the mind is recalling 
what has been learned.

!is exercise enabled the participants to re#ect on their 
lives and the main issues that played a role in shaping 
their decisions, educational choices, work opportunities, 
marital lives and aspirations. It laid the ground for them 
to think about the way they could draw their River of Life.

Co-analysis: Drawings and LEGO

Oroub El Abed
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Young people gather for a discussion at the River of Life 
exhibition in Amman

Photographer: CLS, Amman
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di%erent from those of their neighbours and peers. Also, 
it may be useful for people belonging to more privileged 
segments of the community to learn about the less 
positive experiences of unprivileged members. Of course, 
this exposure may be sensitive to participants, who were 
made aware that they were not obliged to reveal every 
secret, and that they should feel free to choose not to do 
so unless they are con"dent that it will not undermine 
their interests.Art-making serves as a way to express emotions within 

life trajectories, communicating something that may not 
always be able to be put into words, and a place to share 
and learn about the experiences of one another. 

!e objective of my involvement was to use art-making as 
a way to express emotions, life trajectories and personal 
stories by youth who are navigating opportunities and 
constraints through life in Jordan and Lebanon.

During the ‘River of Life’ exercise, I guided the 
participants to visualise their emotions through art, and 
supported them in using art as an alternative way to 
communicate what they could not always put into words. 
!e tool used is participatory self-expression through art, 
it is a sensory-based activity that aims at encouraging the 
instinctual expression of experiences and emotions.

!e workshop participants were asked to draw their personal 
rivers of life on a large sheet of paper. !ey were asked to use 
the course of the river to illustrate key events and experiences 
in their lives and careers. Bends in the river’s course were used 
to represent turning points in life, while changes in colour were 
used to express the feelings that accompanied these changes 
and transformations. !e individual rivers and stories, as well 
as the ensuing discussions, allowed us, the team, to build a 
picture of the social, environmental and cultural histories of 
the communities, which is part of our study.

!e Rivers of Life allow researchers to learn 
simultaneously about the experiences of individuals, 
small groups and their communities through a guided 
conversation with a carefully selected, representative, 
group of workshop participants. !e exercise revealed 
and documented, respectively, events that a%ected the 
whole community (e.g. war, economic crisis), events that 
a%ected particular sub-groups (e.g Gazans in Jordan), 
and events that were unique to individual families or 
households (e.g. death in the family, domestic abuse). 

!e method is not purely extractive. It encourages and 
creates a space for community members to consider 
and discuss each other’s experiences. !e experience of 
sharing and listening to personal life histories among a 
group of people who belong to the same community can 
be eye-opening for the participants. It may be instructive 
for community-members to realise that their own 
experiences of an event, such as war, are similar to or 

Rivers of Life

Dana Barqawi
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!e River of Life exhibition, Ras Al Ain Gallery, Amman Photographer: CLS, Amman
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Mohammad’s image portrays the challenges and 
di&culties he has faced, as well as the stability more 
recently. He also addresses his education ambitions, 
and the impact of displacement on his dreams.

‘!is drawing expresses my life. !e timeline starts in 
2011 at the beginning of the war, and its tremendous 
negative impact on all the aspects of my life. So, the 
black colour expresses this di&cult stage, and the red one 
represents anger.

2017 was a year of displacement. !is phase had a 
signi"cant impact on my life, my ambitions, and the 
future. I painted it in black because it was dark and 
challenging. A$er displacement, I changed many jobs, 
which impacted my life and "nances. !e emptiness in 
the painting refers to years 2017-2018 because these did 
not witness any change.

 Stability started by the beginning of 2019, represented by 
marriage, good work, and stability for the whole family, 
so I coloured it in blue and green. !is stability continued 
until 2020 when the COVID pandemic had a minor 
impact on life. 

I believe every person’s ambition is based on their 
potential. I aspire to a better life.

Not being able to go to school has hurt my life, but 
vocational education was good. When I came here in 
2013, I couldn’t complete the ninth grade. My ambition 
was to continue my studies, and this is what I could not 
achieve. And when you lose the opportunity to study to 
achieve your dream, you lose the dream’.

Mohammad’s River of Life
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Written by: Ibrahim Abdalrazik
Title: Light
 
One day, our photography instructor said that photos had two core conditions: shadow and light. 
He spoke from a purely technical perspective of photography, but the phrase resonated nonetheless. 
I carefully re#ected on it and wondered why it had such an impact on me. If we were to examine 
the world altogether, we cannot but see that it constantly combines shadows and lights. And here 
I pondered: am I shadow or light? I know a person with such "rm faith that I see nothing but light 
in him, and light only. I wondered again: could humans have light without shadows? Or shadows 
without light?
 
But the more incessant question was: Who am I?
 
I don’t really know who I am, but I know that the core conditioning I have, as in photography and 
everything, is the presence of shadow and light. Perhaps I’ll get to know myself more the day I 
accept the shadows in me, exactly as I do light.
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Recognising the wide diversity of di#erent pathways 
through education and employment, we have tried 
to identify di#erent ‘types’ of trajectory, centred 
around young people’s transition from education into 
employment. 

As a key question within our project, we sought to 
try to understand the impact of legal status on young 
refugees’ trajectories from education to employment. 
Speaking to young people across Lebanon and in 
Amman quickly con"rmed our understanding that 
the ‘traditional’ understanding of education as a linear 
progression through school grades followed by a 
transition into further education or employment was 
unrealistic. For many young people their trajectory 
through education and employment contained multiple 
disruptions and diversions from this linear pathway.

With this in mind, we set out to create a typology that 
could help us to categorise and understand the diversity 
of trajectories recounted to us. While a typology 
cannot fully capture the rich and unique experiences 
of each individual narrative, it nonetheless serves as 
a useful tool in identifying overarching patterns, and 
understanding the di%erent factors – legal status, 
nationality, gender, family background, and location 
– that may in#uence a young person’s education and 
employment trajectory in the context we worked in.

As an initial step, we chose to focus on the transition 
from work to education. !e typology is therefore 
composed of four key dimensions:

• Education outcome: Whether the young person 
had completed basic education or not

• Education disruption: Whether their education 
was linear, disrupted for more than a year, or 
completed alongside substantial work

• Employment outcome: If the young person was 
employed, unemployed, or continuing their 
education at the time of the interview (in some 
cases young people were both employed and 
in full time education, and have been double 
counted)

• Employment match: whether their employment 
matched their educational quali"cation

Overall, 51% of the young people we spoke were in 
some form of employment, with 39% unemployed, 

and 37% in education, supporting our "ndings from 
the quantitative survey carried out in Summer 20191. 
!e largest proportion of people completed their basic 
education (72%), and did so in a linear way (63%).

However, the overview hides important di%erences 
between Jordan and Lebanon, and between di%erent 
nationalities and legal statuses. Young people in Jordan 
are more likely to have completed linear education (59% 
in Lebanon, 68% in Jordan – a di%erence of 9%), with 
nationals in both countries more likely than refugees 
to have completed their education, and done so in a 
linear way. While Palestinians in Jordan and Lebanon 
have a similar rate of linear completion (75% Lebanon, 
77% Jordan), there is a big di%erence for Syrians, 
as compared to other nationalities and between the 
countries, with only 18% of Syrians in Lebanon having 
completed their basic education following a linear 
trajectory, and 48% in Jordan.

An incomplete linear education trajectory suggests that 
a young person has le$ education and has not been able 
to return, or does not want to. In Lebanon, (36%) of 
the ‘incomplete-linear’  group are Lebanese, while there 
are no Jordanians with this education outcome. In both 
countries, Syrians form the biggest proportion of this 
group (54% Lebanon; 75% Jordan). !e majority of the 
group are unemployed (at 62%, though the proportion 
is slightly higher in Lebanon). Overall, 12% within 
this group are continuing their education (for example 
through vocational training or returning to school). 

Although representing small numbers in the overall 
sample, all nine people with an incomplete dual 
education outcome (meaning they engaged in a 
substantial amount of work while simultaneously in 
education but le$ before completing education) are 
employed. !is outcome was more common in Jordan 
than in Lebanon. While in both countries this group 
contained Syrians, in Jordan Palestinians were also 
represented, while in Lebanon nationals rather than 
Palestinians were part of this group. Similarly, for 
those who completed their education while working, 
a majority are in employment. While the numbers are 
small, this may suggest value for some young people 
in working while in education, although further 

1 !e survey report is available online, at: https://lebanesestudies.
com/wp-content/uploads/2021/07/Role-of-Youth-V.1.8-digital.pdf

A Typology of Education-Employment Trajectories

Zoë Jordan 

Part Two: Understanding trajectories
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analysis is needed to understand the conditions of such 
employment and its e%ects on educational outcomes 
beyond basic education. 

!ese results are still preliminary and more work is 
needed to unpack and understand how di%erent factors 
may contribute to a young person’s trajectory. However, 
the typology con"rms that there is a signi"cant 
disconnect between education and employment, and 
demonstrates how many young people - 30% of our 
participants - have a non-linear education, with an 
additional 9% having a linear education but leaving 
before completion. In the short essays and re#ections 
that follow, authors explore legal status and gender as 
two key dimensions of understanding young people’s 
education and employment trajectories.
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As non-nationals in both countries, refugees face 
restrictions on access to work and owning property. In 
both Jordan and Lebanon, Palestinian non-nationals can 
only work in a selected number of occupations and need 
a work permit. !e UNHCR and Jordanian government 
regularised the registration of Syrian refugees in Jordan 
and about 80% of the roughly 650,000 Syrian refugees 
in the country have registered as refugees. !e Lebanese 
state has deliberately made most Syrian refugees illegal 
by making it impossible to register since 2015, and high 
costs for residency permits meaning that more than 80% 
of Syrian refugees above the age of 15 do not hold legal 
residency (VASYR 2020). 

In both Lebanon and Jordan, Palestinians mostly attend 
UNRWA schools. Young Syrian people have experienced 
that they can go to school (o$en in second shi$) but in 
Lebanon, without a legal status through residency, they 
have not been able to register for their exams (See Human 
Rights Watch 2021). 

!e nearly 300 young people we interviewed, represent 
the wide diversity of di%erent legal statuses that people 
may have in Lebanon and Jordan ranging from citizens 
to irregular status. !ese statuses include Jordanian and 
Lebanese nationals, Jordanian Palestinians (with Jordanian 
citizenship) as well Palestinian Refugees in Lebanon with 
di%erent ID cards and non-Jordanian Palestinians in 
Jordan together with Syrian refugees in both countries, 
including Palestinian Refugees from Syria and Palestinian 
and Syrian refugees with Lebanese or Jordanian mothers. 
Some of the research participants had experienced moving 
in and out of legality depending on the resources to be able 
to stay registered. !is was speci"cally the case for Syrians 
in Lebanon and Gaza in Jordan. For all non-nationals we 
worked with they felt the limitations of their legal status. 

For many young people, there is a speci"c moment in 
time o$en during early teenage years when they realise 
these limitations. Suddenly they compared their ID with 
their mothers’ or friends or they started to learn about 
the restrictions in employment, which meant that some 
occupations were not available to them. !ese realisations 
hugely a%ected their ambitions and motivation in 
education, as for Jamal, the young Palestinian from 
Lebanon, Amal, the young Gazan from Jordan and 
Hassan, a young Syrian from Jordan quoted here: 

All of the work in our project has highlighted the 
impact of legal status on young people’s education and 
employment in Jordan and Lebanon. However, the 
label ‘refugee’ covers many di#erent legal positions in 
the two countries, and results in di#erent experiences 
and exclusions.

Jordan and Lebanon share a history as major refugee 
hosting states and relative to their population host 
among the biggest proportions of refugees in the world. 
Both countries have received high number of Palestinian 
and Syrian refugees, in addition to other groups, and 
are host to large migrant worker populations. In some 
ways, the two countries have taken substantially di%erent 
approaches to hosting refugees. However, there were also 
many shared experiences among the young people we 
spoke to in both countries, particularly related to the role 
that legal status had for their education and employment 
and generally their future ambitions. 

Neither country has signed the 1951 Refugee Convention, 
but both have signed a Memorandum of Understanding 
(MoU) with the United Nations High Commissioner for 
Refugees (UNHCR). !e countries do not have a national 
framework setting out the rights owed to refugees. In 
both countries, refugees are treated as foreign nationals 
(Clutterbuck et al. 2021: 52) and live with changing and 
unpredictable directives, policies and rules that make it 
challenging to stay legal and to access the needed protection. 

For Palestinians in the two countries, there are similarities 
and di%erences (De Bel-Air 2012). In Lebanon, most 
Palestinians remain foreigners. Some hold residency 
cards, others who arrived a$er 1948 are considered 
illegal immigrants. Palestinians are o&cially excluded 
from Lebanon’s politics, society and economy. In Jordan, 
most 1948 refugees and 1967 displaced Palestinians 
are Jordanian citizens. However, there is a complex set 
of rules for di%erent groups of Palestinians in Jordan 
depending on when they arrived in Jordan and from 
which territory they came. !e legal status of Palestinians 
in Jordan is extremely complex where a Palestinian from 
the Gaza Strip residing in Jordan may get a two year 
passport in Jordan and have limited access to services 
and work whereas 1948 and 1967 Palestinian Jordanians 
have a 5 year passport and have full access to services and 
work (on paper).

The impact of legal status

Cathrine Brun
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Jamal (Palestinian in Lebanon): When I was in school, I 
was wondering why I have to complete my education and 
enter university as long as I cannot work in this or that 
job. And that is what our parents and others said as well, 
as I will need wasta to work.

Amal (Gazan in Jordan): (…) ‘If I "nish university, I 
will "nd di&culty in work. I will also "nd it di&cult to 
continue my education.’ 

Haasan (Syrian in Jordan): Syrians can’t work, can't own 
anything so I said it is better to help my father, studying has 
no worth as I can’t own anything. (…) I can’t own a car, I 
can’t own a shop, if Syrians travel and go outside Jordan, they 
can’t come back, so my education will be good for nothing. 

In addition to the restrictions imposed, the hard work 
that is related to staying in legality, to making sure that 
paperwork is in order, and the costs of being legal to pay 
for the permit to work has made it challenging for many 
young people to enter the labour market. Noor (Syrian 
in Lebanon) explained, (…) the most important thing, 
which is the documents. Everywhere he (my husband) 
goes, they tell him if you don’t have legal documents, we 
cannot hire you.

Over time, the Syrian refugees in both countries feel 
that the lack of legal status is making it more di&cult. 
Mahmoud (Syrian in Jordan) told us 

‘No work asked me before for any documents, recently 
now they all started asking for a Work Permit and a 
Criminal Clearance Record proof certi"ed from the 
Syrian Embassy and the Ministry of Interior. I always ask 
them how I’m going to go get all these documents, but 
they tell me these are the rules.’

Mahmoud  states that it has become increasingly di&cult 
to get a job, and now all ask for work permits whereas 
in the past it was not so common to be asked.  Also now 
he needs a criminal record paper which is di&cult to get 
hold of and substantially delays the process of getting 
into any employment. As shown here, legal status is not 
a static category: young refugees in Lebanon and Jordan 
are moving in and out of legality, and even for those 
who have a status and may be allowed to work, their 
opportunities are limited. 
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semester and I was pleased about that. I worked hard to 
register in various courses to develop my abilities and skills. 
I never gave up, nor will I, despite the obstacles. I will reach 
my goals and help my family.’

Haya highlights how her legal status and gender have 
presented challenges for her education, and how she 
continues to pursue her dreams.

‘I am talking here about my story. How I was and what I 
became!
 
Like any girl, I grew up in a happy family, but suddenly, in 
2017, everything changed. I called it the year of nightmares 
and illnesses. My father suddenly fell, and we discovered 
that he had cancer. At that time, my life stopped, I felt that 
I could not go on, and I had no support. But then I decided 
not to give up for myself and for my family.
 
In 2018, I went back to high school. I started studying and 
did all I could to succeed and help my family. Many doubted 
that I would be able to do so, and thought that I should "nd 
a husband because education would not bene"t me. !ey 
told me that my father did not have enough money to pay 
for university tuition and that I had to stay at home. But I 
refused, I insisted and did not give up!
 
I started working, and it was my "rst experience in the job 
market. I was o%ered a job selling coupons. I worked hard to 
save money in order to "nance my studies, and I successfully 
passed Tawjihi. My mother asked me to reconsider enrolling 
at university because they did not have the money to pay for 
it. But, I started working at a clothing store for an older man. 
A$er two months of working for him, he assaulted me one 
day, which was the "rst dilemma I faced at work. I shouted 
at him, pushed him away, and asked for my money to leave. 
It was traumatic, and it a%ected me psychologically. But I 
decided to try again, so I worked in restaurants and clothing 
stores. Unfortunately, I have known a lot of immoral people, 
some who would harass you and others who would treat you 
like a slave. I was humiliated because I needed money.
 
!en I decided to stay away from the popular areas and 
to try other places. But that required a national number to 
be able to work. I applied to an o&ce to help me enrol at 
university, and a$er many interviews, my application was 
accepted. I was thrilled and started searching for a university 
that had the specialty I was dreaming of. I was rejected from 
public universities because I am Palestinian, I had to study 
in the international system, but that was more expensive. 
!en I searched for private universities and got accepted. 
When I was planning to register, I told my mother that I 
wanted to study law, but she refused because she thought 
that since I do not have the national number, I would not be 
able to work in the future.

My dream was to study law, but I decided to study business 
administration. I got an excellent average in the "rst 
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Written by: Nashwa Hammad
Title: My story with Sidon
 
I remember those arches. !ey were much taller than me.

Whenever I accompanied my father, walking through Sidon’s ancient alleyways, passing 
under its arches, I’d tell him to watch his head, as he was tall. !at warning would draw a 
smile on his face, one that I didn’t understand until I grew up, and smiled at the innocence 
of the little girl I used to be. !ere started my story with Sidon – the city that turned my love 
into passion.

‘How come you’re this attached, and love it so much?’, my friends from beyond the city would 
ask. And I’d tell them details that only an infatuated lover could see. In those alleyways there’s 
an old soul that doesn’t die. You see it in ancient stones and ruins. Its soul is a simple, natural, 
unfeigned one, like that of its people and their generosity. Its neighbourhoods are warm and 
safe, despite the fatigue and noise, beating with life. I o$en escape to those neighbourhoods, 
walking around aqueducts in silence. I wander around with my eyes, and feel like I’m in 
therapy for my soul. !ere, the hubbub of life and work vanishes, as do political crises and 
conceited appearances. !ere, I forget everything, and return to a time that’s passed, extinct, 
with nothing le$ but its beautiful spontaneity.

Photographer: Joelle El Dib, CLS
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order to survive.’ (Nancy, Female, 26, East Amman. 
Nancy’s mother is Jordanian, and she used to visit 
Jordan occasionally prior to the crisis, Dec 2019).

Like Alia, Fatin lives in an Informal Tented Settlement 
(ITS) and has been migrating in search of work where 
her children can be safe. Her move started from her town 
in southern Syria to the border; then to the uno&cial 
Jordanian-Syrian border; entering Jordan; staying in 
Zaatari refugee camp for few months; moving out to 
Jordan Valley to work in agriculture; moving back to 
Mafraq city working and living in the same agricultural 
land; then a few months later, moving to an ITS close 
to the Central Vegetable Market in the heart of East 
Amman. A$er the municipality destroyed their shacks 
with all their belongings and ordered them to move 
away from the centre, she and her family are now in 
another ITS with a small Syrian community working in 
agriculture and industry.

!e pandemic and the dire living conditions in#icted 
by the lockdown and the mobility restrictions outdid 
the protracted refugee experience. A rapid 12 percent 
increase in early marriage cases was reported in 2020, 
with 8,000 marriages (Dilwani 2021). !e main factors 
that pushed young girls into early marriage were related 
to the geographic location and the culture-customs 
dominant within that place, socioeconomic situation, 
and broken families (UNICEF 2020a). Child marriage 
became a solution to alleviate the economic burden on 
families and provide "nancial stability and security. !e 
di&cult socioeconomic conditions of the Syrian refugees 
forced them to resort to ‘to negative coping strategies 
to survive, such as child labour and child marriage,’ 
(Huchinson 2020). Salma explained her experience:

‘Gender impacts my life, sometimes I feel that it does 
impact it negatively. Here in this university, there are 
a lot of situations where people will say ‘it is because 
you are a girl’ even for very ordinary things. Something 
like ‘you are a girl, why would you want to work? You 
will get married soon’. Even at work, the idea that if you 
are a girl, why should you work, certain things do have 
an impact, maybe the salaries for women are less, this 
is bothersome’ (Salma, female, 18, Amman, Feb 2021).

!ese stories demonstrate the meaning of ‘protracted 
uncertainty’ and ‘living in transition’. However, they do 
not reveal the profound challenges that Syrian women 
face, such as the legal right to work, the right to live 
within the proximity of their source of livelihood, the 
possible venues available to eke out a living, and the right 
to settle and ensure regular income. !is legal, temporal, 
and spatial transition in the experience of refugees has 

Oroub El Abed (From the chapter entitled: ‘!e Gendered 
Impact of !e Pandemic on Syrian Refugee Women in 
Jordan’ by Oroub El Abed and Nusaibah Shbaitah in 
‘Covid as a Female’, ed. by Rita Stephan, Texas University 
Press 2021.)

Syrian women in Jordan have experienced multiple 
shocks and transitions. Women have experienced and 
responded to displacement and the uncertainty created 
by these transitions in di#erent ways, depending on 
their resources, living conditions, and capabilities.
 
!e migratory trajectory for Syrian women has 
exposed them to several transitions, starting from their 
displacement from Syria to Jordan. Here, we aim  to explore 
the multi-layered and multidimensional transitions 
and shocks experienced by Syrian women refugees in 
Jordan, such as the transition of roles dictated by their 
new living conditions and lately, the transition triggered 
by the shock of the pandemic. Understanding the context 
of transition - whether caused by displacement, shi$ing 
household roles or new economic roles - refers to one’s 
relationship with the transition, the setting in which the 
transition takes place, and the extent to which transition 
alters one’s daily life. Schlossberg (cited in Evans and 
Guido-DiBrito 1998) de"ned transition as any event or 
non-event that results in changed relationships, routines, 
assumptions, and roles. !e e%ectiveness in coping with 
transition depends on the person’s resources in these 
areas, as individuals have both assets and liabilities 
as they encounter transitions. ‘Assets may outweigh 
liabilities, making adjustment relatively easy or liabilities 
may outweigh assets making the transition more di&cult 
to manage’ (1998). For instance, Alia struggled as she 
searched to de"ne her new life, telling us ‘I became 
depressed for years a$er we were forced to leave Syria. 
I could not accept the Jordanian people around me 
blaming them that they did not help us in our crisis. I 
could not attend my lectures at the university.’ (Alia, 
Syrian, 27, Amman, Feb 2021).

!e experience of forced migration created a status of 
uncertainty. Positioning the refugees in a condition in 
which disjuncture between their expectations about exile 
and its realities contributed to an altered experience of 
time (El-Shaarawi 2015). !e future became particularly 
uncertain, and life experience became unstable as Nancy 
explains:

‘I knew the country [Jordan] well, but it wasn’t home. 
I still can’t accept it. In Syria I had my friends and my 
outings, my situation there was completely di%erent 
than in Jordan. I feel like I am wasting my time and my 
future, this a%ects me psychologically.  I try my best in 

Transitions in the life of Syrian Women
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shaped the choices they make and nurtured distress in 
their everyday life (Lubkemann 2008, El-Shaarawi 2015). 
!is transition has also caused severe destruction in 
familial relations and in#icted social separation from the 
home, cutting childhood ties (Monsutti 2007:168). 

!e label ‘refugee’ in the people neighbouring countries to 
Palestine has been a pejorative one. It has been stereotyped 
with the identity of the Palestinian refugees who had to 
live in the refugee camps which were established for them 
since their mass exodus in 1948. !e image of people 
receiving assistance from UN and International bodies 
has marked the memory of defeat, loss, and hunger; ‘the 
processes of institutional action and programme delivery 
that reinforce a disaggregated model of identity’ (Zetter 
1991), emphasising the powerless refugees.

Several roles have been unpacked herewith. We 
examined the transit from citizenship to refugees 
and the e%ect of such labelling on these women. We 
also explored the transition of roles in cases of early 
marriage resulting from socioeconomic burdens. !is 
transition is o$en intertwined with school dropout 
and assuming new responsibilities. Economic roles as 
breadwinners presented challenging conditions under 
COVID, leaving women with signi"cant uncertainty 
and "nancial precariousness. In turn, as men were out 
of work with no income, the impact of their frustrations 
on married life was equally alarming. In the realm of 
vulnerability and uncertainty, the life shocks revealed 
how domestic violence and mental health concerns stand 
out as signi"cant repercussions of refugees’ economic 
volatility and emotional instability. Because many 
women work in informal sector jobs, the economic 
lockdowns have exaggerated their insecurities. In light of 
existing inequalities, the speci"c impacts of COVID-19 
exacerbated women’s already existing vulnerabilities 
(Nanthini and Nair 2020:3). 
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Written by: Hiba Yassin
Title: Birth
 
‘I’m unfortunate’

I read it in a notebook I opened by chance this evening. !is is the beginning of the 
"rst text I wrote in my diaries. Ironically, misfortune was the "rst thing jotted down 
in what I was gi$ed for my thirteenth birthday, perhaps it’s because it was a lock and 
key diary.

!at year, my father and mother separated. I didn’t celebrate it then, but I’m doing it 
now. Sometimes, we’re born the moment somebody dies. !eir marriage died and I 
lived. I came to life then, and I hadn’t realised it until I got to know myself. While my 
mother’s absence le$ a void within me, it shaped me.

Some voids are full of details though. I remember for example when I allowed my 
mind an hour and a half of no thinking, and so experienced the "rst moment of true 
peace. I don’t know if there is an equation for calculating time in voids. What I know 
for real, though, is that in voids, time is worthless. I carried that moment of peace with 
me for a whole week, which was the "rst time I practised meditation. I sat between 
the mountain and the valley, in the sun’s company and its setting, and so I realised the 
meaning of undressing and running around, disrobed from everything but oneself. I 
loved meditating and I loved myself. I loved God too and hadn’t sensed him prior to 
that moment, I barely even remembered he existed.

That year, that moment, I was born again. To be honest, the thought of experiencing 
born-again moments every decade appealed to me. Yet now that life has birthed 
me twice, I’m unable to compare the first birth with the second. Which was the 
tougher one?
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university, at the Lebanese University, and now between 
university and work, I am relying on myself and thank 
God I am not depending on anyone.’ She considers the 
Lebanese University as ‘not perfect, in terms of facilities, 
buildings, and services provided. But in terms of teaching, 
it is very good, and this is what I care about’. She had a 
good cohort of friends from the "rst days at university, 
who supported and cared for her. Although courses were 
suspended due to the COVID-19 pandemic, Farah was 
able to sit for her exams.

She has worked for a year and a half with the centre, 
and right now she also volunteers for the Palestinian 
Red Crescent Hospital, where she can also take courses 
related to the subjects she loves. She has recently moved 
from part-time to full-time work, but says that the centre 
has supported her studies, for example, by allowing her 
days o% during the exam period.

At her job, she works on workshops mainly with children, 
who face di&culties such as lack of basic livelihood and 
a lack of education. She re#ected on these challenges, 
recounting: ‘One time I went to one of the houses to 
tell a family about a new course, the household head 
almost kicked us out from his house because he was 
not interested in educating his children and told us that 
day that they could hardly get food, so he doesn't want 
to teach them and that he wanted them to go to work 
instead, although they were young and they were not 
supposed to work at this early age. I cannot blame him 
for that, nor can I convince him of the opposite. Because 
he is living this tragedy and he is forced to send his 
children to work… Many people are experiencing a very 
bad economic situation, and there are many of them who 
need help, but no one knows about them, no matter what 
you do and how much aid you bring in, there are so many 
people le$ out.’ She brings her personal experience in her 
job, as she says: ‘among Palestinian children, whether 
from Syria or Lebanon, (...) and they talk to us about 
their experiences and about things that we know very 
well as we went through them, (...) we do not di%erentiate 
between them’.

Speaking about her legal status and identity, Farah said ‘I 
o$en ask myself this question, where am I exactly? Am 
I Palestinian-Syrian or Lebanese?’ While associations 
o$en treat Farah and her family as Palestinian-Syrians, 
she actually experiences a sense of belonging when she is 
among Palestinian-Lebanese. She later adds that because 
they had been registered in Lebanon, they have found it 
easier to access identity documents than other Palestinians.

Farah is a young woman who lives in Lebanon. She 
holds a Lebanese-Palestinian ID (blue card), but she 
was actually born in Syria, and only came to Lebanon 
in 2013, a$er living through three years of con#ict in 
Damascus. She lives in Bar Elias, with her four siblings 
and parents who were both born in Lebanon. At "rst, her 
experience in Lebanon was di&cult, moving from house 
to house, o$en in poor conditions, until a$er a few years 
her mother inherited a plot of land where they settled. 
She comments: ‘when I remember those days, I feel sad 
… even heating was not available, we did not have a 
heater, we le$ Syria without anything ... We were using 
charcoal to stay warm.’ She is now doing her third year 
at university, studying psychology, and working with a 
local centre where she provides psychological support to 
children and their families.

Before leaving Syria, she completed her Brevet (Grade 
9). When she arrived in Lebanon, she hoped to continue 
her education but could not enrol as she was missing the 
necessary papers from her previous school. She stayed out 
of school for two years but she was able to re-enrol due to 
her mother’s e%ort. ‘My mother, being Lebanese, could go 
to Syria whenever she wants, so she went more than once 
to Syria and brought the required certi"cate. We issued 
the equivalence here in Beirut and I was able to enrol in 
school a$er all the e%ort, su%ering and hard work’. She 
re-enrolled in an UNRWA-provided secondary school in 
Lebanon from grade 10.

She recalls her "rst times in a Lebanese school as tough: 
‘It was very di&cult, because all the material was taught 
in English. I even told my family that I did not want to go 
to school because all the subjects were taught in English. 
During the "rst two weeks I spent all the time crying’. 
Her Maths teacher realised her struggle with language 
and started to explain to her in Arabic. Farah says ‘the 
teacher was the one who gave me hope at that time, 
and a$er a while, the other teachers began to take into 
account that I was not good in English, too, so they would 
explain to me in Arabic, and then what also helped was 
the arrival of new students from Syria who also did not 
know English, so I was no longer the only one’, until she 
was able to adapt and understand the English language.

Farah wanted to study psychology since the 10th grade, 
although she had faced so much criticism because of this 
specialty. Her family always encouraged her, but she had 
to work hard to be able to sustain herself, as she explains: 
‘I wanted to go to the university, but my father couldn’t 
help, so I worked in order to be able to enrol at the 

‘Where am I exactly?’

Interview with Farah, Bekaa 2021
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Looking at the future, her ideas are clear: ‘I want to 
specialise in psychology and open a clinic’ although she is 
well aware of the restrictions on this type of employment 
for Palestinians. ‘!is is how it is here, but I want to 
do what I love and what I feel comfortable doing, even 
though I know I am in a place where I have no chance 
to work, but I will try and inevitably I will reach a point 
where I would get a job in some place.’ Farah dreams of 
travelling to a country where she could work and take 
her family with her. However, without having family 
or acquaintances sending an invitation, she thinks she 
would be waiting for ‘a miracle’.
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Using the two sets of data we attempted to answer two 
questions: Who are the cheerleaders and supporters 
and what does this support do (and not do)? Finally, 
we wanted to articulate why the identi$cation of these 
supporters matters for future policy around education 
for refugees and young nationals in Lebanon.

Who are the cheerleaders and supporters?

Cumulatively, the young people we worked with 
identi"ed a wide range of supporters, many of whom 
were members of the extended family, although a 
family’s "nancial situation o$en a%ects how supportive 
they can be. !e most commonly mentioned were 
the young peoples’ parents and grandparents. Older 
siblings and cousins were also prominent when it came 
to identifying potential pathways. Importantly, family 
members did not need to be geographically present in 
order to be actively engaged in supporting the young 
person. Where research participants had family abroad, 
"nancial and moral support could be a motivating 
factor for young people to continue their education and 
to be able to leave Lebanon. 

Beyond family and social networks, some young people 
identi"ed teachers as playing an important role in their 
decisions to continue through secondary education. 
In many cases, this pertained less to practical support, 
but rather to creating a space of understanding of 
the challenges young people were facing, such as the 
transfer to a new curriculum and language. Introducing 
new possibilities was also an important role of other 
organisations (such as non-governmental organisations, 
particularly those that encourage creative engagement). 
Individuals within such organisations o$en acted as a 
support through providing a speci"c role model, or in 
taking young people’s aspirations and passions seriously 
as well as providing practical advice on how to develop 
relevant skills and pursue further study. Peers were o$en a 
key supporter group, sharing information about the ‘best’ 
courses and career routes, and sharing a determination 
to continue education while understanding similar 
frustrations. Some young refugees who had dropped out 
and felt that they had missed the opportunity to complete 
their education take on the role of supporter themselves 
for younger relatives.

What does the support do?
!e support provided can be categorised by the resources 
it provides - social, moral, "nancial, practical. Yet it can 

Globally, only a small proportion of refugees continue 
into education. In Lebanon, $gures are starker still, 
with only 4% of Syrians continuing to secondary 
school. Here, we focus on the role of supporters in 
facilitating, guiding, and cheerleading young people in 
secondary education.

So what's the di%erence between those people [who 
drop-out of school] and you?

Mansur: Perhaps because I have someone supporting and 
encouraging me that they don't have. Also I have a dream 
and an aim, others don't have

How much of that dream comes from your parents?

Mansur: !e dream comes from me but they support it

So maybe people who drop out don't have that support?

Mansur: Yes, I think so

Young refugees face multiple "nancial, legal, bureaucratic 
and social barriers in Lebanon in remaining in education, 
especially secondary education. While 34% of refugees 
continue into secondary education globally, only 4% 
of Syrians and 40% of Palestinians manage to do this 
in Lebanon. !e barriers to secondary education are 
considerable, yet we also wanted to shine a light on 
the social support that enables some young people to 
continue their learning. We wanted to understand ‘what 
does it take?’ to continue in education beyond primary 
grades in this context of protracted displacement.

To do this, we combined data from the Education to 
Employment survey and interviews with a separate 
study conducted in Saida, South Lebanon, in 2019. 
!e latter was research for a Masters dissertation on 
the relationships between secondary education and the 
agency of youthful refugees in Lebanon1. Education 
shapes young refugees’ aspirations - it changes what is 
possible, and what is believed to be possible. Yet it takes 
enormous strength, determination and social capital, 
frequently, to continue into and through secondary 
education. !e studies’ combined qualitative and 
quantitative data allowed us to analyse further the form 
and role of social support in enabling young people to 
continue their secondary education. 

1 Webb 2019

Accompanying aspirations: The role of supporters in helping 
young refugees to stay in secondary education 

Sue Webb
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also be considered through the form it takes which we 
categorise as facilitating, guiding or coaching, and 
cheerleading. 

• Facilitating

Facilitating support has a focus on the practical aspects 
of ‘putting a plan into action’ which may include "nancial 
support. Facilitating supporters can also help young 
people to negotiate hurdles with residency paperwork, 
exam fees and other administrative obstacles and also 
allow time for the young person to pursue their goal. !ey 
may also help with the practical elements of contesting 
some of the exclusion young people face in education 
such as dealing with an unfamiliar curriculum in an 
unfamiliar language; some of these facilitating supporters 
are empathetic teachers. 

• Guiding - Coaches 

While facilitative support helps young people pursue 
an identi"ed goal, guiding or coaching helps the young 
person to see what possibilities exist for them. For 
example, some young refugees know what they want to 
do but do not know what avenues to take, or there are not 
very common avenues, such as going into the arts. For 
others, they were yet to discover what they wish to do. 
While not all of the young people we spoke to had a clear 
vision of their aspirations, others knew they wanted to ‘do 
something’ and ‘move forward’. In these cases, support 
that ful"lled the role of coaching helped them to more 
clearly establish their visions, particularly in relation to 
their legal status and socio-economic status. 

• Cheerleaders

Cheerleaders support the pursuit of the young people’s 
e%orts in education primarily through moral support - 
emphasising the value of chosen pathways, providing 
a role model, and acting as a source of motivation, 
inspiration and encouragement. Typically overlapping 
with facilitative and coaching support, cheerleading 
nonetheless performs a distinct function in that it is less 
concerned with the practicalities of achieving a goal, and 
rather focuses on maintaining and valuing the goal. 

Why do cheerleaders and other supporters matter?
Supporters include family members, peers, teachers 
and other interested adults from formal and informal 
networks. !ese supporters, singly or together, can play 

a crucial role in creating a more possible environment 
for secondary education which should open future 
opportunities for these young people. Further 
understanding of the forms of support for young people’s 
navigation into and through secondary education is 
important for future development of policy in Lebanon. 
Easing the considerable "nancial, structural and social 
barriers to these young Syrian and Palestinian refugees 
as well as Lebanese nationals accessing and continuing 
through secondary school is of course necessary. But 
young people also need supporters to facilitate, guide and 
cheer them through this process. 
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in Grade 8 in an informal school that taught the Syrian 
curriculum. However, the school closed. Mounir did 
not want to try to register in a Lebanese school because 
he was afraid of being discriminated against as a Syrian 
and of not succeeding in the Lebanese system because of 
language barriers (much of the curriculum in Lebanon 
is in English or French). His family did not have enough 
money to pay the school fees so Mounir worked to help 
his family. One of his brothers was killed in Syria, the 
other is imprisoned in Lebanon, and his sister is married 
and lives far from her family. Mounir, alone with his 
parents, felt responsible for them. 

Violence and displacement ended Mounir’s education. For 
others, it temporarily interrupted their education for a few 
months or years. !is is the case for Basma, now 15, who 
arrived in Lebanon in 2013; she was in Grade 1. She waited 
one year to resume her education until her family situation 
stabilised and they could locate an informal school she 
could attend. Continuing school is usually linked to 
family resources, the presence and proximity of formal 
or informal schools in the place of residence, and legal 
restrictions in the country. Indeed, many young Syrians 
cannot continue their education in the Lebanese school 
system as they do not have the required residency papers.

!e issue of education, or lack of it, has created deep 
inequalities among Syrian youth and within families. 
Maher is 20 years old, the youngest of his siblings. He points 
out how his whole family is educated, except him. He le$ 
school at an early stage (he was in grade 6) compared to his 
brothers and sisters: his brother reached university, while 
two of his sisters "nished secondary school and the third 
one completed Grade 9. Originally from Homs, Maher 
experienced several displacements in Syria before arriving 
in Lebanon in 2012 at the age of 11. He has since then 
turned away from school and started working. 

Household responsibilities and family positions

Working to ensure family livelihoods is another critical 
factor that changed young people’s perception of life stage 
and age. Many young people had to help their family to 
secure food, housing, and clothes, a role that previously 
fell to parents and especially fathers. Our interlocutors 
insisted on the relation between being young and not 
having responsibility. Rania is a 17 years old girl from 
Aleppo’s countryside. Living in an informal settlement in 
the Bekaa area (east Lebanon), she works with her younger 
sisters in agricultural "elds to provide for the family. 

Being young through conflict 
and displacement1

Hala Caroline Abou Zaki
In our project, we wanted to hear from young people 
themselves about what it means to be young. For many 
of the young Syrians we spoke to in Lebanon, their 
understanding of youth and their identi$cation with 
this category has been altered by their displacement.

A ‘lost generation’, a source of potential instability, actors 
of change and the hope for the future: young people 
displaced by con#ict are increasingly the focus of national 
and international attention and intervention. Beyond these 
representations, in our research we wanted to understand 
how youth, and more speci"cally Syrian youth in Lebanon, 
perceive their own experiences of displacement. We asked 
how the experience of con#ict-induced displacement has 
altered their meaning of ‘youth’ and ‘being young’? How 
do the young people themselves de"ne youth and how do 
they situate themselves in these categories? 

Many of the young people we spoke to in Lebanon 
expressed the feeling of ‘not having had a childhood’ or 
youth because of political violence and displacement. 
!ey explained how these events have changed the 
experiences and roles associated with speci"c periods and 
ages in people's lives. !is emerged in particular through 
the question of aspirations, education, responsibilities 
and family roles and position.

Changing Aspirations and Ending Education

Mounir is 23 years old.  As he says, all of his aspirations 
changed with the displacement. In Syria, his aspirations 
were related to education and football, but in Lebanon, 
work became his main concern. Talking about the 
situation of other young people like him, he says:

‘Each one of us had a dream, and they were studying to 
achieve it… When they were obliged to move and settle 
somewhere else, many things have changed… !eir 
responsibilities have changed… !ey had to prioritise the 
house and family needs over their ambitions.’ 

Mounir2 arrived in Lebanon in 2011 with his family at 
the age of 13. He had completed grade 7 in Syria but had 
no certi"cation from his school. In Lebanon, he enrolled 

1 A version of the text "rst appeared on a blog: http://www.
youthcirculations.com/blog/2021/4/19/being-young-through-
con#ict-and-displacement-changing-meanings-of-youth-among-
syrian-youth-in-lebanon#_edn3
2 All names have been changed to protect the privacy of participants
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Pointing to the di%erence between life in Syria and Lebanon, 
Rania explained that ‘Today, at 15 years old, the person is 
becoming responsible for the family… If we were in Syria, 
it is at the age of 20 that they start having responsibility 
and working… today, at the age of 15, a person should 
be working’. !at echoes what 23-year-old Anas told us. 
As he explained, before fathers would work and mothers 
would care for the house and family. Nowadays, everyone 
must contribute to secure family livelihoods. Con#ict and 
displacement have reshaped generational and gendered 
roles and responsibilities within families and more largely 
the society. !is invokes a heaviness in young people like 
Anas, preventing the carefree feelings associated with youth 
and thus a%ecting the perception of this life stage.

!e changes in family roles are not only about the 
material issues of family life. Many young people 
identi"ed how they have become emotional and symbolic 
supports for their parents. Ghassan was 12 years old 
at the beginning of the mass protests in Syria and the 
regime’s subsequent bloody repression. A$er the death 
of his brother and the departure of his father because of 
the divorce of his parents, he moved to Lebanon at the 
age of 17 with his mother and older sister. As the only 
male in the household, he felt responsible "nancially 
and emotionally. He explained that because of all the 
di&culties they endured, he decided not to sink into 
distress and to stay positive in order to alleviate the 
su%ering of his mother and sister. Similarly, 15-year-
old Maha is trying to protect her parents. !is young 
teenager from Deir Ezzor experienced life under ISIS, 
including the bombings and witnessing the beheading 
of her uncle. She never discusses her haunting memories 
with her parents so as to spare them further su%ering, 
especially as they have lost many other family members.

Young Syrians displaced to Lebanon share an experience 
of physical and structural violence and are part of 
the "rst generation of those to be displaced by the on-
going con#ict in Syria. Despite these commonalities, the 
young people described di%erent experiences of ‘youth’, 
revealing the diversity of positions and experiences of 
displacement. While young Syrians are frequently treated 
monolithically as ‘young refugees’, their experiences of 
con#ict and displacement are varied, and exacerbate 
existing inequalities while creating new ones. !ese 
inequalities a%ect the way young people perceive 
themselves and their age position.
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Written by: Mohammed Al Hajj
Title: Milestones 
 
Who are you? Where do you come from?

I’m that person from that place.

I’m the child born in a small house; my "rst place.

I’m the boy who played with the neighbourhood kids, when playing was my only care.

I’m the pupil at the beginning of a journey, discovering who I am with my schoolmates.

I’m the adolescent boy who began to experience life.

I’m the beloved, lover, infatuated, spellbound.

I’m the college youth who lived and experienced moments and people, for bigger and broader ideas to take 
shape.

!en I’m the man, employed, taking up new battles, upwards and downwards, failing once, succeeding another.
I’m the very same human, at every time and place.

I’m the elderly child in the prime of youth.
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place, it is even more common in the youth. Because 
regardless of what comes out of your mouth at the 
end of the day, you are still considered young and 
‘inexperienced’ at life. !e video I made helped provide 
self-relief to myself, as for once I could deliver my 
message uninterrupted and have my opinion voiced and 
message delivered. Even if ,let’s say, my message at the 
end of the day only impacted a single person, I like to 
think that it made a di%erence.

Graduating from university at the beginning of the 
Lebanese crisis, I expected to face challenges and 
struggles; in fact, that is what people my age have been 
doing our entire lives growing up in Lebanon. I can’t say 
the same, I was raised outside of my home country and 
only returned to continue my university studies. !is 
allowed me to realise the #aws my sweet country has, 
more than the locals; however, regardless of its #aws, I 
still loved it from the bottom of my heart. You don’t turn 
back on your country in its darkest moment, when it 
starts falling apart, you help build it back up.

!is is the message I wanted to deliver in the video I 
made on the struggle of youth in Lebanon. If something 
is broken, you "x it. I highlighted the role of the built 
environment, the "eld of study I am most familiar with, 
it shapes our lives and brings the best or worse out of us. 
Mentioning how it gives us identity, how the shape and 
forms were built to provide us the best circumstances 
of living. I had to be very humble and cautious in my 
approach, I didn’t want to target and blame the people who 
turn their backs on Lebanon in pursuit of a better living; 
rather I wanted to showcase the positives of Lebanon in 
the beginning and gradually descend to the negatives that 
plague the country and makes it inhospitable. Regardless 
of the circumstances the country is going through, it is 
still my home and the home to many, and we all wish it to 
be in its best state. 

At "rst, I had little experience with acting, and even less 
in movie making. It was challenging at "rst, because 
usually when presenting in person: you can see your 
target audience and deliver the message accordingly. 
Also, you get to see the reactions live, which provides 
you with the motivation and energy to go on. However, 
because of the COVID 19 pandemic, each individual was 
tasked with making the movie at home. !ankfully, we 
received much guidance from the team that assisted us 
all the way through; I especially want to give a special 
thanks to Mrs. Rouadia who trained us in performance 
acting since day one and helped us the entire way. An 
equal and grateful thanks to Rami Maher and Ahmad 
Sayed, who gave us helpful insight in the technicalities 
and in providing us with the platform to train on, and an 
extended thank to everyone involved who supported us 
in the journey and helped organise this event that helped 
make our voices heard.

It is very common in Lebanon to silence the voices of 
people that oppose and question the corrupt system in 

Youth reflection: ‘If something is broken, you fix it’ 

Khaled Zahra
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‘I was o$en late to school, I would be whipped by the belt 
of the teacher. My Mum came several times to school 
to talk to the principal. I dropped out of school because 
nothing changed and I did not want this to continue.’

Institutions, whether educational, administrative, or 
social, abide by rules and regulations where working 
teams fall under rigid and structured hierarchies; rocking 
the boat with new approaches, creative environment for 
the youth, is surely not a welcomed action. 

Parents, in turn, o$en raise their kids based on the way 
they were raised, part of the patriarchal system and the 
oppressed freedom of expression. In traditional and 
conservative communities, young people are cornered 
with the classic education of normative schools and 
culturally traditional families that are mindful of the 
perception of others, especially if someone would want 
to divert their path against the #ow.

Re#ection about the status quo is needed to empower 
the youth to take a role in the society as accountable 
citizens to their country and to their peers in the wider 
society. Nurturing an environment of dialogue and 
conscientisation2 at home, at school and university, and 
at work places  is the way to ensure that the parents 
and educational institutions are raising youth that can 
encounter the exclusion of poverty, of policies and of 
traditional conservative upbringing. Conscientisation 
is the action or process of making others aware of 
political or social conditions, especially as a precursor 
to challenging inequalities of treatment or opportunity.  
!is is the pillar that needs to be implanted to ensure a 
healthy progress, active agents with critical youth that 
can in#ict transformation in their societies.

2 https://www.freire.org/concepts-used-by-paulo-freire

Family and institutional factors have a substantial 
impact on how young people consider and engage with 
their futures. In order to transform inequalities, young 
people must be supported and encouraged in a process 
of becoming aware of social and political conditions 
and their active role within such processes. 

!ere were many moments when I would be in awe a$er 
"nishing a day of interviews with youth, of the way they 
managed to prove themselves with stunning experiences 
of accomplishments. But there were many other moments 
when I was le$ puzzled a$er interviews with youth who 
are surrounded by high walls of cultural, "nancial, and 
administrative limitations, wondering if can they make 
it out of exception, the fact of being excluded from the 
system, to be active citizens and accomplished members 
in the society with a sense of agency. 

In our research, we searched to unpack the e%ect of 
two drivers on the way young people can be active 
agents, make their decisions and attain milestones they 
drew for themselves: family and institutions (whether 
cultural, educational or administrative). !e impact of 
the two drivers seems to have a major toll on the critical 
thinking of the youth and their ability to rationalise 
their realities, to consciously shape their agency in 
order to move forward towards their future plans, and 
to be in#uential in making a social change of their own 
societies.

Critical thinking, based on Paulo Freire’s critical 
pedagogy1, cannot be attained if it is not engendered in 
collaborative and interactive manners in state policies 
and the teaching at schools, universities and households. 
Public schools, in general, continue to provide education 
from books failing to widen the critical perspectives 
for the young recipients to be engaging with the wider 
society. Unfortunately, the role of oppression and 
dehumanisation of the traditional educator in public 
schools, which was o$en reported by the youth, does not 
only limit creativity and self-respect but suppresses the 
interest in pursuing education. 

1 Freire , Paulo 1970, Pedagogy of the Oppressed, New York: 
Continuum

Transformation through action and critical re#ection

Oroub El Abed

Part Three: Where next? Reflections and recommendations for 
education and employment in protracted displacement
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Written by: Nour Al Safadi
Title: Who am I?
 
I was born head down, brain washed, empty on the inside. I was a body that hovered, soulless; 
seeing but unseen, hearing but unheard. I had to #ip myself straight to avoid headaches. My brain 
had to become soiled lest it turned into a solitary con"nement. I had to "ll up to explode. In the 
past, I wouldn’t "ght or resist, and had no option but to comply. Yet a$er learning the truth, that 
humans must struggle on their own, I knew that we were a group of yet undetermined con#icts, 
and that our con#icts shaped us and made us who we are, who we’d become. Everything that 
came a$er the truth has been the making of my own free will, and I have no complaints against 
my own doings. 
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‘making sense’ came from a place that would limit these 
conceptualizations rather than enable diversity and 
oppose single de"nitions and paths. !is wide spectrum 
of education conceptualizations means that there is less 
of an agreement around education than what is generally 
globally expected. !ese endless conceptualizations 
might need endless exploration to be able to ‘make sense’ 
of them all.

If I were to conclude the research with a call to action, 
it would be for a continuous mindful re#ection of 
these di%erent conceptualizations by all the di%erent 
players in the world of education. Perhaps as a result, 
interventions around education would respond to 
these endlessly diverse conceptualizations and at last 
break the mould of a factory assembly line education. 
Imagine a world with not one hegemonic ‘education 
system’, but endless education and learning journeys. A 
world where the di%erent education conceptualizations 
of individuals change and grow with time, interacting 
with other education conceptualizations. A world where 
intersectionality is no longer the ‘interconnected nature 
of elements and categorizations creating interdependent 
systems of discrimination or disadvantage’ in education 
or the trajectory from education to employment, but is 
the reason we all have more education and employment 
pathways and possibilities in life, all recognized and 
highly valued.

Young people do not necessarily share a common 
understanding of what education and learning 
means, it’s purpose, or it’s value. Di#erent players in 
education must $nd a way to make space for di#erent 
conceptualisations of education and to support a range 
of continued learning journeys.

During the research project ‘From Education to 
Employment: Youth Trajectories in Jordan and Lebanon 
in the Context of Protracted Displacement’, we conducted 
145 interviews in Jordan with youth. !ese interviews 
were with females and males, with those whose parents 
more than comfortably provided all their needs and 
others who were "nancially responsible for their families 
and struggling, with those who were born as citizens 
and others whose legal status was complex and even 
changing, with those who "nished master’s degrees and 
others who dropped out of school, with those working in 
di%erent "elds and having multiple jobs and others who 
were unemployed and unable to "nd work. 

A main re#ection that was constantly imposing itself 
through the research was how hard it was to develop 
clear-cut patterns of what education or learning means to 
these di%erent youths. !e space in which their gender, 
age, legal status, place of living and mobility, education 
and employment experiences and status, socioeconomic 
background and other elements all interconnected, 
played the role in each having a unique and individual 
conceptualization of education: its purpose, its value 
and worth, and what it should look like. If we were to 
put together a spectrum with ‘education as an inalienable 
right’ at one end and ‘education as an unnecessary 
privilege’ somewhere on the other end it would be quite 
hard to have two young people end up on the same exact 
spot on this spectrum. It would even be harder for anyone 
apart from the individual themselves to guess where they 
would fall on this spectrum, for the di%erent elements 
of their being, history, present, and future aspirations 
will continuously interact to assign them a spot on this 
spectrum; a spot that is ever changing with time and with 
the changing or even static circumstances. 

Each of these spots on the spectrum introduces 
and visualises education with a new and di%erent 
conceptualization. What was beautiful about our 
"eldwork and interviews was exploring the interactions 
of the individuals’ elements and their education 
conceptualization. We attempted to make sense of 
these interactions, although perhaps the quest of 

Dina Batshon

Endless Conceptualizations of Education and Learning: Endless 
Pathways and Possibilities?
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This policy reflection comes after ten years of the 
Syrian refugee crisis and more than 70 years of 
Palestinian displacement. Our objective is to analyse 
the process and outcomes of a decade of education 
and employment policies in Lebanon and Jordan. 
Despite claims of shifting from a humanitarian to a 
developmental response in relation to Syrian refugees, 
our policy analysis revealed that overall, the response 
plans continue to follow the humanitarian paradigm. 
Most of these plans have been focused on short-
term responses and did not tackle many of the legal 
and structural barriers facing refugees, which might 
significantly affect their education and employment 
outcomes. 

Syrian refugees have long been in a subordinate 
position in the face of the host state. They were at 
risk of further objectification and reification whilst 
the pre-existing inequalities in the host country 
were undermined, and refugees were blamed for the 
current challenges. Repatriation of refugees has been 
a constantly recurring theme, especially in Lebanon. 
Both Lebanon and Jordan imposed many legal barriers 
against the social, economic, and political integration 
of refugees. While Syrian refugees were offered 
accredited education within the national education 
system of the host country, they were segregated in 
separate shifts. In both countries, access to higher 
and tertiary education is severely limited. In the case 
of Lebanon, the language of instruction was different 
from the refugees’ mother-language, which affected 
their learning outcomes. Moreover, refugees in both 
countries had to learn the history and civics of the 
host country without having an opportunity to learn 
about the history of their own countries. At the same 
time, and despite a proliferation of education and 
social programming, refugees have largely been denied 
forms of integration, including employment. 

The educational policies targeting refugees in both 
countries failed to link education and jobs, but they 
were also conflicting. Most of the existing debates 
and policies regarding access to work for Syrians in 
Lebanon and Jordan have limited the job opportunities 
to the fields of agriculture and construction. This 
broken link between education and employment has 
contributed to the low education and employment 
outcomes amongst refugees in both countries. In 
Lebanon, less than 50 percent of Syrian refugees are 
enrolled in education, while less than 4 percent make 
it to secondary education. In Jordan, nearly 90 percent 
of Syrian children are enrolled in primary education, 
but only 25 percent reach grades 11 and 12. It can also 

explain the negative returns for education observed in 
our quantitative study. 

The humanitarian paradigm dominating the education 
and employment response in the Syrian crisis meant 
that refugees would always remain at the periphery 
visa-a-vis the host country. Thus when COVID-19 
pandemic hit the world, including Lebanon and Jordan, 
refugees were largely excluded from or had limited 
access to online and distance education. Furthermore, 
as the economic crisis worsened in Lebanon, refugees 
were the ones affected the most as temporary teachers 
went on strike due to the devaluation of the Lebanese 
Lira and the Lebanese Ministry of Education and 
Higher Education was unable to adjust their pay. 
This quick snapshot of education and employment 
policies for Syrian refugees in Lebanon and Jordan 
highlights several issues to consider in education and 
employment policies:

Address the conflicting agendas of humanitarianism 
and education 
Education is a long-term investment that contradicts 
humanitarianism, which is short-term. Current 
education policies in a humanitarian context focus 
primarily on access and certified education without 
discussing the potential long-term outcomes of 
education, including employment. As most conflicts 
are protracted, educational policies in a humanitarian 
response need to consider the long-term objectives of 
education programmes and create pathways between 
education and the broader inclusion in the society, 
including employment.  

Examine the pre-existing inequalities in the host 
country 
Humanitarian responses, with their apolitical 
approach, overlook the pre-existing inequalities in 
the educational system of the host country, resulting 
in further marginalisation and disadvantage of refugee 
children (Brun and Shuayb 2020). This often results in 
refugees being blamed for any challenges. Addressing 
structural and pre-existing challenges in any policy 
will yield better results for the refugees and the whole 
country's population.

Education attainment is conditional to addressing 
poverty 
Improving education attainment is not possible if 
we do not reduce poverty. Children will be under 
significant pressure to work and support their families, 
instead of making a long-term investment, where the 
outcomes are unguaranteed. 

Policy reflections
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due to gender, socio-economic position and legal status. 
An apolitical approach will fall short of restructuring 
this system and shifting the debate from ‘access’ or 
distribution of goods to ‘recognition’ beyond status. 
This is not only an internal matter, humanitarian 
agencies and the international community also have 
a responsibility to support Lebanon and Jordan and 
refugee communities to realise more dignified and 
equitable education and employment outcomes.

Respond to the mismatch between education and 
employment 
There appears to be a negative return on education 
for refugees in Lebanon and Jordan. While education’s 
purpose is not just to prepare youth for employment, 
it is an inherent function that is currently unfulfilled. 
While nationals also experience a disconnect between 
education and employment, this is amplified for 
refugees. This is due to several factors including the 
disconnection between education programmes for 
refugees and the right to employment. The findings 
lead us to question the meaning of education in 
a refugee setting as well as the impact of refugee 
education strategies as developed by humanitarian 
organisations, education clusters, and governments in 
the two countries. It also highlights the importance of 
developing policies that link education to employment, 
likely to improve retention. 

Unpack and address the impact of the legal status on 
education and employment 
Legal status and its impact on education and 
employment has been largely overlooked or silenced 
by policymakers in Lebanon and Jordan. Legal status 
in interaction with other socio-economic positions 
contributes to the experience of refugees being stuck 
in a problematic situation where social mobility 
and the development of lives through education 
and employment are almost impossible to achieve. 
Therefore, it is essential to be realistic about both 
refugees' education and employment trajectories as 
long as legal status imposes such restrictions. The 
situation requires an international political solution 
whereby more significant numbers of refugees are 
resettled in a third country, a conflict resolution 
whereby a safe return for refugees is guaranteed, or 
a more robust commitment to supporting changes 
to policies that limit opportunities based on legal 
status. Commitments to  education and employment 
for all at the national and international levels are 
an important step towards a better future for those 
whose displacement has severely limited their chances 
for relevant education and employment. Where 
commitments are made - as they must be - there must 
be repercussions if commitments are not upheld. 

Consider the effect of neoliberal and free-market 
economic policies
Finally, Lebanon and Jordan's neoliberal and free-
market economic policies dominate the education 
and employment discourse. These policies continue to 
widen inequalities. Future policies ought to rethink the 
existing structures of disparities and subordinations 
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to profoundly shape young people’s lives. Legal status 
persists as a determining factor for young people’s life 
chances. 

Despite these constraints, as shown throughout our work 
and in their contributions to this publication, young 
people across all the areas showed their determination, 
creativity and persistence in forging their pathways 
through education and employment, pushing for better 
futures for themselves, their families, and their children, 
and playing a role in their communities. As this particular 
project comes to an end, we plan to continue working 
with young people in order to share their experiences, 
support their collective endeavors, and buttress the 
advances they achieve. 

In closing, we would like to share again our sincere 
and heartfelt thanks to all of the young people who 
participated in this research project. As re#ected in the 
writing from the project team included here, your words 
and insights have le$ us stunned, challenged, and with 
hope for the future. 

Displacement impacts young people’s life chances. It 
impacts access to education, the kind of education 
that is available for them, and, indeed signi"cantly, the 
possibility to pursue an education. Similarly, being forced 
to move to and live in a country where your status is 
second class and your rights are restricted as compared 
to citizens of that country a%ects access to employment 
and livelihoods. 

!e insights and experiences we have presented in this 
book are intended to give an understanding of some of 
the restrictions that young people face in their trajectories 
towards adulthood, how they negotiate those restrictions 
and the outcomes of the restrictions on their lives. 

!ere is an important dimension to this: young displaced 
people in Jordan and Lebanon do not only identify 
themselves through their displacement. !ey o$en want 
to escape the refugee label - to be seen as individuals and 
participants in the society on their own terms. In the 
research presented here, we worked with non-displaced 
nationals as well as people who have been displaced by 
con#ict. We "nd that young people’s realities in states 
that host large groups of displaced populations and at 
the same time are going through multiple crises are more 
complex and require more nuanced understanding than 
a simple division between displaced and hosts. Young 
people’s intersectional identities and social positions play 
a role in how they move through life.

When it comes to aspirations and plans for the future, a 
key dimension in young people’s lives is their hope to be 
recognised as members of communities and to be able to 
contribute in a positive way to those communities. We 
have shown how young people contribute and strategise. 
However, we have also shown the injustice that they 
face and how - sometimes - it is impossible to progress 
towards a de"ned goal. 

Placing young people’s realities and experiences at the 
centre, shows that an exceptional approach to refugees 
- as separate from non-displaced populations - might 
not make sense in terms of aspirations for education 
and employment. It also shows that multiple di%erent 
pathways should be available, to cater to the needs of these 
di%erent youth. As argued above, a simplistic division 
into displaced and nationals does not re#ect these needs. 
However, enabling di%erent pathways within the same 
system, with young people being able to access various 
services as per their need, would require that everyone 
has equal rights to access such services and opportunities. 
!e situation is far from equal at the moment. Politically, 
it is challenging to envisage that equal rights will be an 
option in the near future. Hence, displacement continues 

Afterword
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Written by: Israa El Hazzaa
Title: Mirrors
 
Mornings and evenings, at the peaks of my sorrow and 
peaks of my joy, moments of pain and moments of 
happiness, only my mirror shares my feelings.
 
Mirrors,
!ey work when there’s light
And are blocked when it’s dark
!ey love themselves when we love our re#ections
And hate themselves when we don’t
Perhaps they feel guilty
 
In the dark, they conceal human secrets
And uncover them in daylight
!ey pride themselves of never being deceived
 
A mirror feels shame and sorrow when broken, by 
someone’s "t of insanity
Adores itself when someone writes it ‘I love you’ with 
red lipstick
Is excited when a woman dances for it, then beauti"es herself
And feels sad, perhaps, when a woman parts ways with it, 
to get to her lover’s embrace
 
At home, a mirror is a family member
It sees love in the bedroom as it does trouble
Sees those who cry in silence
 
Mirrors are exhausted; they, too, have been through a lot
In cars they watch what the country’s come to, people 
arguing, tra&c jams
And then, all that we have to live through
If they could talk, they’d burst!
But they love themselves when they pass by the loveliest 
areas, capturing beautiful images and memories to those 
who are watching
In beauty parlours they rejoice with rejoicing girls
Are unhappy when a girl is so with her looks
Feel jealous, perhaps, sometimes, of pretty girls
 
Mirrors 
are a re#ection of exteriors
When faces 
are the mirrors of the soul


